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About Us 

APACS is a professional association for School 

Psychologists, School Counsellors and Guidance 

Officers working in educational settings. 

APACS NSW provides opportunities for  

professional support and advocacy, networking,  

professional development and resource sharing. 

Membership with APACS also provides a unique 

opportunity to promote change in your profession. 

APACS NSW also … 

 Provides a Code of Ethics 

 Provides mental health & wellbeing resources,  
programs and research 

 Is affiliated with the national association, and has a 
representative on the national executive committee 

 Is affiliated with the International School Psychology 
Association (ISPA) and the Canadian Counselling  
Association 

 

Who Can Join? 

Membership is open to individuals … 

 with teacher training 

 a major study in psychology 

 providing, or who have provided, supervised 
guidance services to school communities 

 working in Government, non-Government and 
Independent education sectors. 

Membership Benefits 

The Australian Journal of Guidance and Counselling 

The Australian Journal of Guidance and Counselling is 
a well-respected journal published bi-annually. It 
presents articles of relevance to all areas of school 
counseling, including theoretical, practical, 
professional, and training issues. 

APACS NSW Annual 

APACS NSW Annual is published annually and covers 
professional areas of interest and relevance. The 
Newsletter reports on school counsellor initiatives, 
fosters new ideas, provides comment on current 
issues, reviews resources and encourages professional 
networking.  It provides members with the 
opportunity to share knowledge, experience and 
professional learning through contributions. 

Professional Development Events 

APACS NSW provides regular professional 
development workshops and lectures throughout the 
year.  These events focus on practical aspects of work 
with young people in education settings. These events 
can be attended live or accessed through regional 
broad-casts. 

Online Resources 

The APACS website www.apacs.org.au, provides a 
collection of programs, resources, research and case 
studies relevant to working with children and young 
people in school settings. Current focus areas include 
student engagement, effective school case 
management, early identification, online counselling, 
and student-staff connection. 

For more information visit 

www.apacs.org.au 

or contact APACS NSW Membership Secretary 

leila.jorge@det.nsw.edu.au 

http://www.apacs.org.au
http://www.apacs.org.au
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Welcome to the 2014 APACS NSW 

Annual - officially the second edition of 

the Annual.   

What an edition this is! As a committee, 

we have listened to you, our members. 

In the recent membership survey (see 

page 14 for more details), you had your 

say about what you would like to see 

more of in the Annual.  

Of top priority was self care for school 

counsellors and psychologists, followed 

closely by supporting beginning school 

counsellors, as well as the challenging 

aspects of technology - both in our daily 

lives and the effect it seems to be having 

on our young people. 

The Annual comes at a perfect time, as 

we wind down after a busy term, and 

spend time caring for ourselves. So your 

homework is to read the Annual, curled 

up with a cup of tea (or a glass of wine!) 

and make sure to CARE for YOUR SELF! 

As I write, I am planning my next Yoga 

session, where I can stretch, relax and 

leave my worries at the door.  

This is the first edition I have edited 

without Meagan, who has shone as 

APACS NSW Chairperson this year. I am 

very proud of her! At times, I have felt 

challenged and overwhelmed, but I am 

very grateful for the help I have had, not 

only from the committee, but from my 

‘sidekick’ and assistant editor, Andrew 

Stephens. Andrew is a School Counsellor-

In-Training, studying the Masters of 

Teaching (School Counselling/School 

Psychology) at Sydney University. 

Take the time to read about the benefits 

of yoga (on page 23) as well as specific 

foods which can help to reduce stress 

(page 24). Yes, chocolate is there too! 

Dr Tam, Psychiatrist for Community 

Health and co-founder of NIIRA has 

clearly outlined problematic internet use 

(see page 30). This is followed by the 

results of a survey Dr Tam conducted 

about school counsellors’ experiences of 

technology and PIU. 

There are a number of resourceful 

articles to assist members in getting 

through the new AHPRA registration 

requirements as well as opportunities 

for professional development. 

Our own Vashti Casey writes about a 

program she developed in her schools to 

support social skills on the playground 

(see page 42). 

On page 54, you can read more about 

the changes to support provided by 

Ageing, Disability and Home Care for our 

students with disabilities and their 

families. 

Thanks to Susan Colmar for introducing 

her students’ annotated bibliographies 

(page 56). This is fantastic reading 

material and I hope the beginning of 

many contributions by our school 

counsellors in training. 

Remember, self care is a priority and 

necessity - not a luxury - in the job that 

we do. 
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KEEPING YOU UP TO DATE 

NATIONAL MENTAL 

HEALTH WEEK 

5-12 October 2014 

WORLD MENTAL 

HEALTH DAY 

10 October 2014 

WORLD CEREBRAL 

PALSY DAY 

1 October 2014 

http://en.worldcpday.org/ 

CHANGES TO THE 

APACS NSW 

NEWSLETTER 

This is the second edition of the APACS 
ANNUAL magazine which is  

being distributed once a year. 

In addition to this publication, members will 
receive e-Newsletters each term. 

This change has come about in recognition 
of the benefit of regular contact with the  
NSW membership. The e-Newsletters will 

aim to give current and relevant information 
to members regarding professional 
development opportunities, media 
publications, articles of interest and 

published research. 

MAKE A 

CONTRIBUTION 

Email your submission to  

apacs.nsw@gmail.com 

by Monday 3 August 2015 

SOCK IT TO SUICIDE 

Nationwide 

Wear bright coloured 

socks during the 3rd 

week of October 

www.whitewreath.com 

NATIONAL 

CHILDREN’S WEEK 

18-26 October 2014 

www.childrensweek.org.au 

MOVEMBER 

Changing the face of Men’s Mental 

Health Nationwide! 

au.movember.com 
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Meagan Cooke 

Onwards and Upwards for APACS 

As our Immediate Past President Roslyn 

Isles says “the name has changed but the 

good work will continue and new 

initiatives will be undertaken”. It has 

been one year since the association’s 

name change and in the AGCA tradition 

the APACS NSW committee continue to 

work for its membership to provide 

leadership, professional development, 

advocacy, support and networking 

opportunities. 

Professional Development 

This year we have been committed to 

enhanced professional development for 

rural and remote members. So far, we 

have effectively run 3 webinars allowing 

members to access quality professional 

development remotely. The most 

successful of these was the Lunch & 

Learn initiative that we plan to replicate 

in future. We continue to investigate 

reliable streaming of Sydney based 

workshops and partnerships with other 

organisations that may provide face to 

face workshops in rural areas. 

Advocacy 

We have also been committed to greater 

advocacy and support for the profession 

through increased collaboration and 

consultation with employer 

organisations, related professional 

associations and mental health services.  

To date, we have attended a series of 

meetings with Brian Smyth King, Director 

Learning and Engagement DEC, to 

discuss the impact of education reforms, 

and Learning and Engagement policies, 

on the school counselling service. Our 

meetings have focused on issues such as 

developing a competency framework for 

school counsellors and identifying 

appropriate supervision structures for 

school counsellors with provisional 

registration.  

We put forward a submission to the 

School Counsellors and Psychologists 

annual conference on “areas of school 

psychology that need to be addressed”. 

Our submission highlighted the 

increasing number of service providers 

contributing to student wellbeing, but 

the need to coordinate these services 

more effectively and utilise the school 

counsellor/psychologist time in a more 

meaningful way.  

We are also an endorsing body for the 

Mind & Its Potential Conference 2014. 

Alongside other endorsing bodies such as 

the Mental Health Association NSW, Kids 

Matter, Mind Matters and Reach Out, 

this partnership entitles our members to 

a 20% discount. We look forward to 

continued consultation and collaboration 

as we explore other possible 

partnerships, such as the APS 

Psychologists in Schools Interest Group. 

Leadership, Support & Networking 

In the past year, the formation of several 

interest groups has provided targeted 

support to our members. The Provisional 

Psychologist Interest Group continues to 

provide targeted professional 

development events, notices of 

professional development opportunities 

from other providers, and updates from 

the Psychology Board of Australia.  

The School Counsellors in Training  

Special Interest Group hosted their 

inaugural event on 6 September 2014 

where school counsellors in training 

were able to hear from experienced 

school counsellors. Several members 

have registered interest with the Retired 

School Counsellors Interest Group to 

mentor beginning school counsellors. 

Finally, we look forward to the formation 

of a Selective Schools Interest Group.  

Website Launch! 

We are in the final stages of 

development of our new website. Our 

new website will provide the platform 

for increasing networking opportunities, 

support and professional development. 

Self-Care 

Congratulations to our Newsletter Editor 

Jemma Siomos for another remarkable 

publication. I hope you enjoy this APACS 

NSW Annual with its focus on self-care 

and support for beginning school 

counsellors. 

The NSW Committee values your 

feedback to inform our planning. Feel 

free to provide feedback at any time by 

email to the Secretary at 

apacs.nsw@gmail.com. 

 

 

 

mailto:apacs.nsw@gmail.com
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Treasurer 

Honorary Reviewing Accountant’s Report 

I have reviewed the financial statements of the Australian Psychologists and Counsellors in 
Schools Limited, NSW Chapter, a sample of bank statements, invoices, receipts and other 
records for the period July 1, 2013 to June 30, 2014. Nothing has come to my attention that 
would indicate the financial statements are not a true and fair view of the financial 
performance and financial position of the organisation. 

Jonathan Tyler, Chartered Accountant, August 5, 2014 

AUSTRALIAN PSYCHOLOGISTS & COUNSELLORS IN SCHOOLS LIMITED NEW SOUTH WALES CHAPTER 

ABN 55 053 392 340 003 

STATEMENT OF RECEIPTS AND PAYMENTS FOR THE PERIOD 1 JULY 2013 TO 30 JUNE 2014 

2012-2013   2013-2014  

$22,506.91  Balance of Bank Beginning of Year in TMB Account $12,932.10  

     

  RECEIPTS   

$8.36  Interest Received $34.38  

$24,499.39  Subscriptions Received $28,760.44  

$2,224.29  Conference /Workshop Fees $1,564.48  

$0.00  Professional Teachers' Council $3,306.30  

$0.00  Transfer from N.A.B $0.00  

$0.00  Transfer from Conference venue $184.00  

$0.00  Transfer from TMB to CBA $7,806.24  

  GST Received   

 $26,732.04 TOTAL RECEIPTS  $33,849.60 

 $49,238.95 Balance at Bank in TMB/CBA Account plus Receipts  $46,781.70 

     

  LESS CASH PAYMENTS   

  Tfn W/Hold Tax   

$68.00  Bank Fees $114.10  

$2,569.12  C'tee Meeting Expenses, Catering $2,621.23  

$1,426.75  C'tee Travel $960.62  

  Conference / Workshop   

$5,059.58  Room Hire/Teleconferencing $3,675.54  

$1,265.00  Speakers Fees $0.00  

$1,768.00  Accommodation, Travel $1,692.51  

$0.00  Fees Refunded $0.00  

$1,709.00  GST 2013/2014 $604.00  

$4,769.00  Newsletter $2,539.00  

$1,054.40  Postage Printing Stationery $1,759.98  

$0.00  Secretarial $0.00  

$0.00  Repairs & Maintenance $0.00  

$144.00  Computer & IT $4,372.50  

$12,560.00  M'ship Fees AGCA $12,020.00  
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$3,311.00  M'ship Fees PTC $3,212.00  

$0.00  Conference Registration $0.00  

$0.00  Gift $0.00  

$0.00  AGCA Dinner Expenses $0.00  

$603.00  Sundries-Survey Subscription; Logo $837.45  

 $36,306.85   $34,408.93 

     

$13,261.03  Actual CBA Bank Balance at 30/6/2014 $12,659.08  

$328.93  Minus unpresented cheques $286.31  

$12,932.10  CBA Bank Balance less unpresented cheques $12,372.77  

     

     

  CONFERENCE ACCOUNT NAB   

  Opening Balance 1/7/13  $36,793.84 

$0.00  Plus Transfer from Term Deposit $0.00  

$2,934.00  Plus receipts GST from TMB/CBA July 13 to June 14 $1,367.00  

$15,000.00  Plus Transfer from AGCA National $0.00  

$0.00  Plus Transfer from Conference event mngment $17,537.83  

$0.00  Plus receipts interest $0.00  

  Less Term Deposit ($50,000.00 -4.4.2008)   

$0.00  Less 2013 Conference registration fees & accomm $5,869.00  

$1,925.00  Less Conference Entertainment $0.00  

$0.00  Less Transfer to TMB $0.00  

$0.00  Less Transfer to APACS National $13,974.08  

$33.51  Less Catering for Conference Meeting $0.00  

 $36,793.84 Closing balance in NAB Account as at 30/6/13   

  Closing balance in NAB Account as at 30/6/14 35,855.59  

     

  TERM DEPOSIT ACCOUNT NAB   

  Opening Balance 1/7/13 34,656.13  

 $32,585.33 Opening Balance 1/7/12   

  Plus Interest on Term Deposit 4.3.14 $1,455.56  

2,070.80  Plus Interest on Term Deposit 4.3.13   

$0.00  Less Transfer to N.A.B. Conference Account $0.00  

 $34,656.13 Closing Balance in NAB Term Deposit Account 30/6/13   

  Closing Balance in NAB Term Deposit Account 30/6/14 36,111.69  

Mary Lee, Treasurer 
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Leila Jorge 

So far this year we have 
welcomed 42 new members to 
APACS NSW, including 27 Student 
members, our largest intake of 
students to date! This brings our 
total membership to 287 
members comprising of: 

227 Ordinary members (i.e. 
School counsellors who have both 

teaching and post graduate 
counselling/ psychological 
qualifications) 

20 Associate members (i.e. either 
Counsellors working in the field of 
education, both private and 
public, but who do not have 
teaching qualifications OR 
teachers working in Welfare 
positions that do not have formal 
counselling / psychological 
qualifications) 

27 Student members, currently 
working towards obtaining 
teaching/counselling/
psychological qualifications 

6 Emeritus members (retired 
School counsellors whom have 
been approved by the Committee 
as supporting the AGCA’s 
development over a period of 
years) 

6 Life members  (voted by the 

Committee as giving outstanding 
support to the AGCA over a period 
of years) 

1 Honorary member 

On the next page is a snapshot of 
the Australian Psychologists and 
Counsellors in Schools NSW 
workforce. 

If you know of anyone who is 
interested in joining APACS NSW 
please provide them with my 
contact below. Also if you need to 
update your contact details please 
email leila.jorge1@gmail.com. 

mailto:leila.jorge1@gmail.com
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What we do... 

Where we work... 
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Melissa Jovanovic 

The national committee meet on a 

monthly basis via teleconference 

and/or via video link to ensure the 

work of the national committee 

continues. The committee includes 

representatives from each state and 

territory and its function is to 

represent those who work in schools 

supporting the mental health and 

learning of students throughout 

Australia.  

Face to Face Meeting 

This year our Face to Face planning 

meeting was held in Melbourne. 

Constitutional matters were covered 

along with updating of the website, 

development of a position paper on 

confidentiality and the chaplains in 

schools funding. Planning for the 

2015 APACS conference was also 

discussed.  

National Conference 2015 

The next APACS National Conference 

will be held in Adelaide from Sunday 

27th – Tuesday 29th September 2015, 

during the school holidays. The 

theme of the conference is Facing 

the Challenges. There are many 

challenges that face our schools, 

students and their families and 

ourselves and this conference will 

assist us to meet those challenges, 

allow us to continue to carry out the 

valuable work that we do.  

There will be a mixture of South 

Australian and interstate speakers. 

There will also be a Call for Abstracts 

for those interested in presenting at 

the conference. The Call for Abstracts 

will be released in February 2015. If 

you’d like to be placed on the mailing 

list for further information about the 

conference or the call for papers, 

email registrations@gemspl.com.au 

and you’ll be kept up to date. 

 

National Annual General Meeting 

The Annual General Meeting of the 

Australian Psychologists and 

Counsellors in Schools will be held 

later in the year after all the states 

have had their AGMs. APACS 

members are more than welcome to 

call into the meeting (the cost is 

covered by the committee) and vote 

for office bearers for 2015. Details of 

the vote will be forwarded closer to 

the date. 

Chaplains in Schools 

In June this year the High Court 

unanimously ruled that federal 

funding for religious chaplains in 

schools was invalid. The National 

Committee responded with a media 

statement on behalf of the 

membership. Each state 

representative sent the statement to 

various media agencies across the 

country. The statement reads on the 

next page. 

APACS National Representative 

mailto:registrations@gemspl.com.au
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PEAK BODY SAYS CHAPLAINCY MONEY ILL SPENT 

Chaplains in schools are not required to be trained counsellors 

or psychologists, yet they are being asked to assist vulnerable 

and at-risk students. 

As the peak body for psychologists and counsellors in schools 

the national Australian Psychologists and Counsellors in 

Schools (APACS) calls for the program money available by the 

Commonwealth Government for the chaplaincy program to be 

diverted to providing more appropriately trained practitioners. 

Making decisions based on economic rationalism alone, that 

chaplains are cheaper than trained counsellors and 

psychologists, is not a good basis for assisting our children 

and adolescents in their times of distress and difficulty. 

We need to spend more money and to 

spend it more appropriately to get 

quality results for our vulnerable 

children. 

Contact APACS President Sandra Groves 
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Dr Susan Colmar 

There are two school counsellor 

training programs in NSW:  

The University of Sydney Masters in 

Teaching (MTeach) (School 

Counselling/School Psychology) 

program and the DEC NSW program 

predominantly for retraining teachers 

based at Wollongong University.  

The former double degree at Sydney 

was phased out from 2011 and the 

MTeach program is now the only 

entry route. Most graduates are now 

working with DEC NSW. 

The web links to the Sydney program 

are: 

GENERAL 

http://sydney.edu.au/

education_social_work/

future_students/graduate_entry/

mteach/school_counselling.shtml 

PREREQUISITES 

http://sydney.edu.au/
education_social_work/
future_students/graduate_entry/
mteach/
counselling_prerequisites.shtml  

In their training the students 

undertake eight school counselling/

school psychology units that I 

coordinate, in addition to a full 

teaching training. I am also the 

Director of the program; hence 

queries can come to me on 

susan.colmar@sydney.edu.au. 

Over the past two years an important 

change has been that we have 

received many more applications 

with seven suitably qualified students 

not gaining a place in 2014. Another 

important change is the numbers of 

students choosing to study in 

Reduced Load mode, with the 

program spread across three years 

(thirteen terms) rather than two 

years (nine terms).  

Currently there are five, first year 

Reduced Load, one non-award 

person, (already a trained teacher ,so 

simply completing the school 

psychology elements), and thirteen 

Full Time, first year students.  

In second year, there are five 

Reduced Load students, two on 

maternity leave, and sixteen, 

graduating Full Time students. Our 

full complement at Sydney is forty-

two students. 

In previous reports I have described 

our students and graduates very 

positively and in this report my view 

remains unaltered. The students are 

universally intelligent, motivated, 

enthusiastic and capable, and rather 

brilliant with technology.  

However, the graduates also 

realistically acknowledge that they 

have more to learn as they move into 

the profession and they are very 

keen to do so.  

The attached photo is of the first year 

group with second year Reduced 

Load students, as the second years 

Full Time are currently on 

Professional Experience Counselling. 

Tertiary Representative 

http://sydney.edu.au/education_social_work/future_students/graduate_entry/mteach/school_counselling.shtml
http://sydney.edu.au/education_social_work/future_students/graduate_entry/mteach/school_counselling.shtml
http://sydney.edu.au/education_social_work/future_students/graduate_entry/mteach/school_counselling.shtml
http://sydney.edu.au/education_social_work/future_students/graduate_entry/mteach/school_counselling.shtml
http://sydney.edu.au/education_social_work/future_students/graduate_entry/mteach/counselling_prerequisites.shtml
http://sydney.edu.au/education_social_work/future_students/graduate_entry/mteach/counselling_prerequisites.shtml
http://sydney.edu.au/education_social_work/future_students/graduate_entry/mteach/counselling_prerequisites.shtml
http://sydney.edu.au/education_social_work/future_students/graduate_entry/mteach/counselling_prerequisites.shtml
http://sydney.edu.au/education_social_work/future_students/graduate_entry/mteach/counselling_prerequisites.shtml
mailto:susan.colmar@sydney.edu.au
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Fern Champion 

 

The MTeach (School Counselling) 

Students at Sydney University have 

been busy bees as usual! 

 The first year group have now begun 

Semester 2 of course work and are 

completing a course with Rob Spence 

on professional ethics.  They are 

preparing themselves with the theory 

as best they can before they embark 

on their first month long school 

counselling professional experience 

in September.   

Best of luck to the first years in this 

first experience of being in the school 

counsellor role!   

The second year group are currently 

undertaking our final five week 

school counselling professional 

experience and reports coming in is 

that everyone is learning a lot and 

are totally exhausted!   

This five week block will finish next 

week and we will then undertake our 

final four week teaching professional 

experience to finalise the teaching 

component of the degree.   

On September 19th the second year 

group will present our final research 

projects at the University of Sydney 

and will celebrate reaching the end of 

this degree.   

The second year group will be 

working in schools in Term 4 and I 

think I speak for all of us when I say 

that we can't wait!  

Student Representative 

National Youth Week 

(NYW) is the largest 

celebration of young 

people in Australia. 

Thousands of young 

people aged 12-25 

from across Australia 

get involved in NYW 

each year. NYW 2014 

has now wrapped up, 

but young people 

should be excited and 

pumped about the big 

plans for 2015!  
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CONGRATULATIONS  

Anna Jakymin 

the winner of one year’s  

free APACS Membership! 

SURVEY SUMMARY by Meagan Cooke 

Issues Impacting on Work 

We asked members to describe issues impacting on their 

work role as school counsellors. Respondents described 

several issues including: 

 Insufficient time 

 Large numbers of referrals that often could be managed 

through other referral pathways including welfare 

systems 

 Increasing expectations on school counsellor to address 

a multitude of student/school issues 

 Poor communication and/or systems within schools that 

results in time wasting to gather and communicate 

information 

 Poor systems for collaboration with other school 

support and/or external service providers 

 Lack of role clarification within the school and lack of 

understanding of the school counsellor role 

 Lack of individual supervision and not enough time for 

regular peer consultation, and 

 Shared/insufficient work space with challenges to 

maintaining privacy and confidentiality, completing 

assessments uninterrupted, and/or conducting 

counselling sessions. 

Working Conditions 

We asked members a series of questions related to 

working conditions at their school/s. We compared these 

to members responses from 2012 and identified the 

following trends: 

 A smaller number of respondents indicated they have 

their own office at their base school.  Of these 

members, the most common reason given was they 

access an office which was used by other staff on other 

days. 

 A greater number of respondents now have their own 

office in their non-base schools. 

 A greater number of respondents now have access to a 

phone, computer and internet at their non-base school. 

Thank you to all members who completed the annual membership 

survey. Your responses inform our planning and provision of 

membership benefits including professional development, 

advocacy and support. 

APACS NSW Membership Survey 2014  
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Supervision is one of the most important processes within 

the school counselling profession. Good supervision supports 

and promotes best-practice in the delivery of school 

counselling services to students and schools. 

Given recent changes to the structure of school counselling in 

some educational settings, and the anticipated changes in 

others, we wanted to gather information on effective models 

of supervision and the impact of maintain registration with 

the Psychology Board and the recent changes to the 4+2 

Internship Program (4+2). 

Registration Status 

 61% of respondents are registered psychologists 

 9% of respondents are completing the 4+2 

 19% of respondents are planning to commence the 4+2 
within 12 months 

 9% are unregistered and not seeking registration with the 
Psychology Board 

General registration Standard 

Respondents rated their understanding of the general 

registration standard as: 

 19% Excellent / 45% Good / 30% Fair / 6% Poor 

4+2 Internship Program 

Of respondents who are provisionally registered: 

 78% have a supervisor who is also their line manager 

 17% have a supervisor from within their organisation who 
is not their line manager 

 5% have a supervisor from an external provider 

Of respondents who are registered psychologists: 

 35% of respondents are trained to be a supervisor 

To meet the requirements for hours of supervision within the 

4+2 school counsellors have found the following helpful: 

 Establishing a fixed supervision time once per fortnight 

 Seeking permission for phone supervision 

 Scheduling supervision at the beginning of each term 

 Utilising existing supervision structures such as group 
meetings 

 Creating systems for tracking supervision and practice 
hours 

 

Supervision 

We asked members to identify factors that contribute to 

effective supervision practice. Respondents recurrently 

identified factors that can be summarised into three broad 

categories: availability and accessibility, quality and content. 

Availability & Accessibility 

 Scheduled regular face to face individual supervision 

 Scheduled and un-scheduled phone and email contact 

 Scheduled and regular ‘group meetings’ 

 Scheduled and regular peer consultation 

 Within school hours 

 Access to a variety of supervision processes including 
individual and group 

Quality 

 Establishing a positive supervisor/supervisee relationship 

 Having a knowledgeable and experienced supervisor e.g. 
understands educational settings, experience managing 
complex cases 

Content 

 Clinical case discussion 

 Ethical, professional and legal issues 

 Debrief following emergencies 

 Professional learning activities provided by employer 

We asked members to identify challenges to the provision of 

quality supervision. Respondents identified the following key 

challenges: 

 Time 

 Supervisor not registered 

 Supervisor not trained in supervision 

 Supervisor not knowledgeable or have skills in particular 
area 

 Distance 

 Supervisor-supervisee relationship not well established 
and/or no choice of supervisor 

 Supervisor-line manager conflict 

 No formal supervision structures e.g. no scheduled time, 
no format 

 Not enough participants for regular peer consultation 

APACS NSW Membership Survey 2014  

Registration & Supervision 
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In 2006 the federal government announced the National 

School Chaplaincy Program with the aim of giving school 

students improved access to a supportive adult. All 

government and non-government schools would have access 

to the program with religiously trained staff “assisting 

students in exploring their spirituality; providing guidance on 

religious, values and ethical matters; helping school 

counsellors and staff in offering welfare services and support 

in cases of bereavement, family breakdown or other crisis 

and loss situations” 

On 19 June 2014, the High Court found the National School 

Chaplaincy and Student Welfare Program to be invalid. 

Following the High Court’s decision, the Commonwealth no 

longer has capacity to administer or control the National 

School Chaplaincy and Student Welfare Program. It may be 

that services continue to be provided at particular schools – 

whether that is the case will be a matter for the individual 

schools and the providers of chaplaincy and student welfare 

services to determine. 

We asked members to describe the Chaplain’s duties in their 

school. Respondents recurrently identified duties that can be 

summarised into three broad categories: group/welfare 

programs, individual student support, and religious support. 

Group/Welfare Programs 

 Anger management 

 Social skills 

 Resilience building 

 Anti-bullying 

 Positive communication skills 

 Lunch time ‘interest groups’ 

 Connecting with disengaged students 

 Breakfast club 

 Attending Duke of Edinburgh Camps 

Supporting Individual Students 

 Individual counselling 

 Supporting the school counsellor with ‘crisis’ 

 Mentoring programs 

 ‘social work’ e.g. Centrelink applications, referrals 

Religious Support 

 Pastoral care for students 

 Leading religious education classes 

 Providing religious support to staff 

 Providing religious support to parents 

We asked members to identify benefits the Chaplain position 

brings to the school. Respondents identified the following 

key benefits: 

 Allowing for prevention and early intervention programs 
to promote mental health and wellbeing 

 Alleviates time pressure on school counsellor by 
supporting students with low priority issues, implementing 
group programs and/or targeting specific presenting issues 
e.g. homelessness 

 Provides another responsible adult for students to build a 
positive relationship with 

 Provides another member in the welfare team providing 
feedback on students and identifying students at risk 

 Provides religious care of students and staff 

We asked members to identify concerns about the duties 

carried out by the Chaplain in their school. Respondents 

identified the following concerns: 

 Limited mental health training 

 Poor communication with the school counsellor 

 Religious bias on issues such as homosexuality and gender 
identify 

 Poor role clarification 

 Many respondents reported ‘no concerns’ 

APACS NSW Membership Survey 2014  

National School Chaplaincy Program 
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Student Support Officer (SSO) positions were created as an 
initiative of the NSW Government to give students and staff 
at targeted school additional help to deal with complex social 
issues like bullying, transition to high school, coping skills, 
safe use of social  media and student behaviour. 

The positions have mainly been filled by younger people with 
recent training in social work and/or youth work; all SSOs 
receive training in anti-bullying strategies. 

We asked members to describe the SSO’s duties in their 

school. Respondents recurrently identified duties that can be 

summarised into three broad categories: student support, 

community engagement and consultation with external 

agencies. 

Student Support 

 Anti-bullying campaigns 

 Group work e.g. anger management, grief and loss 

 Peer mediation 

 Behavioural support 

 Individual counselling for ‘low level’ issues 

 Breakfast club 

Parent Engagement 

 Liaising with parents 

 Linking parents/families with local services 

 Coordinating guest speakers 

Consultation with External Agencies 

 Coordinating programs from external providers e.g. Love 
Bites and Beyond Blue 

 Attending interagency meetings 

We asked members to identify benefits the SSO position 

brings to the school. Respondents identified the following 

key benefits: 

 Provides a ‘welfare’ person who is available 5 days per 
week 

 Alleviates time pressure on school counsellor by 
supporting students with ‘low level’ issues 

 Provides another responsible adult for students to build a 
positive relationship with 

 Able to establish relationships with families 

We asked members to identify concerns about the duties 

carried out by the SSO in their school. Respondents identified 

the following concerns: 

 Limited mental health training 

 Limited/no supervision 

 Confidentiality and ethical concerns regarding record 
keeping of individual counselling work 

 Poor role clarification; staff often confuse the role and 
refer complex cases to the SSO because they are available 
5 days per week 

 Poor communication with school counsellor 

We asked members to outline the referral process for the 
SSO. There appears to be various referral pathways operating 
in schools including: 

 Via Learning Support Team 

 Via Principal 

 Via Head Teacher Welfare 

 Direct from teachers verbal or formal referral form 

 No formal referral procedure 

We asked members to outline the communication systems 
between themselves and the SSO in their school. Again, there 
appears to be various communication mechanisms operating 
in schools including: 

 Weekly meetings 

 Learning Support Team meetings 

 Emails 

 Informal verbal ‘catch ups’ 

 None; limited communication 

We asked members to identify which external agencies the 
SSO refers students and their families to. Respondents listed 
Reconnect, Youth Connections, JobLink, CAMHS, FaCS, 
KidsExpress, Paediatricians, Family Referral Service, 
Headspace. 

APACS NSW Membership Survey 2014  

Student Support Officers 
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For school counsellors employed by the Department of 

Education and Communities (DEC) we asked about the 

impact of the recent education reforms on the role of school 

counsellors. 

Every Student Every School (ESES) 

Respondents identified the following positives resulting from 

the implementation of ESES: 

 Students no longer need a ‘diagnosis’ to access support 

 Some schools have implemented effective systems to 
support the introduction of ESES 

 Increase in accountability at a school level 

 Highlights the importance of a good LST structure 

 Positive working relationships between the school 
counsellor and the LaST result in best outcomes for 
students 

 Direct links with the Disability Standards for Education, 
2005 

 Increase in the number of collaboratively developed ILP’s 
ensuring appropriate support for individual students 

 Fewer access requests to complete 

Respondents identified the following issues resulting from 

the implementation of ESES: 

 Increasing number of referrals to school counsellor 
because specialist support now unavailable e.g. ISTB 

 Increasing number of referral to school counsellor to 
address ‘middle-tier’ support needs 

 Increase in consultation with various school staff 

 LaST teachers insufficiently trained or unwilling to address 
certain support needs and subsequently referral 
redirected to school counsellor 

 Classroom teachers requiring additional support and this 
adding to school counsellor workload 

 Reduction in the number of students receiving targeting 
funding support 

 Inconsistency across schools in the implementation of 
ESES 

 Increase in number of students applying for support class 
resulting in longer wait lists 

 Some teachers do not understand changes to funding 
structures and can perceive the school counsellor as not 
accessing the funding 

Local Schools Local Decisions (LSLD) 

Respondents identified the following positives resulting from 

the implementation of LSLD: 

 Able to invest in ‘special projects’ meeting needs of 
individual schools e.g. Year 6-7 Transition Collaborative 
Project between High School and feeder primary schools 

 Increased collaboration with external services providers 

 Increased flexibility with staffing e.g. creating new Head 
Teacher position to alleviated pressures on existing 
executive and support whole-school planning for welfare 
and learning 

 Increase in number of school counsellor positions being 
filled through merit selection 

 A proportion of respondents stated there was no visible 
impact on the role of school counsellors 

Respondents identified the following issues resulting from 

the implementation of LSLD: 

 Inconsistency across schools in the implementation of 
LSLD 

 Ethical, legal and professional issues around external 
service providers coming into schools 

 Increase in decision making without consultation or 
informing school counsellor of changes 

 Principals’ employing various support staff minimising 
referrals to school counsellor for therapeutic intervention 
whilst increasing administrative expectations for school 
counsellor 

Learning Management and Business Reform (LMBR) 

Respondents identified the following issues resulting from 

the implementation of LMBR: 

 Time consuming to implement e.g. scanning protocols, 
maintaining hard and soft copy files 

 Labelling of ‘boxes’ unclear 

 Difficulty accessing training specific for school counsellors 

 Concern about confidentiality with school counsellor files 

 More difficult to access 
welfare data e.g. 
suspensions compared 
with previous systems 
e.g. RISK, Sentral 

APACS NSW Membership Survey 2014  
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Acceptance and Commitment Therapy: Brief Interventions with Young People 

Presented by Tim & Sandra Bowden 

Thursday 6 November 2014, 4.30pm – 6.00pm 

Sydney (venue to be confirmed) 

Acceptance and Commitment Therapy (ACT) is an existential, humanistic, mindfulness-based model of therapy, which aims for 

psychologically flexible, values-guided living as its outcome. ACT’s mindfulness-based cognitive behavioural approach has a 

growing range of published outcome studies indicating its efficacy across a range of DSM disorders with adult populations. In 

addition, ACT has been applied successfully across a variety of child and adolescent populations- e.g. paediatric pain, adolescents 

at risk of dropping out of school, and anorexia. 

The nature of much of the work done with young people in schools is, of necessity, brief. While ACT provides the opportunity for in

-depth treatment, it is possible to adapt its framework to still provide effective impetus for change in a shorter time frame.  

This workshop is designed to help both experienced ACT practitioners and relative newcomers apply ACT to a range of issues 

encountered when working with children and adolescents. The workshop will be didactic, experiential and practical.  

About the Presenters 

Sandra Bowden (M.Ed-Counselling Psychology, BA, Grad.Dip.Psych), has counselled children and adolescents in schools for the 

past fifteen years. Sandra has also taught Primary School, worked in a relieving role as a District Guidance Officer and as a Student 

Welfare Consultant. Sandra is partner in a private counselling practice, Inside Out Psychology, in Thornleigh, Sydney.  

Timothy Bowden (Postgrad Dip Psych, BA Dip Ed) taught English and History in high schools for 14 years before retraining as a 

school counsellor. He is now in his eleventh year of counselling, and has recently been working with the youth program at The Hills 

Clinic, Kellyville running workshops on mindfulness and martial arts. Tim has also relieved in the position of District Guidance 

Officer.  

Sandra and Tim have trained in Acceptance and Commitment Therapy with Dr Russ Harris, Dr Kelly Wilson and Dr Kirk Strosahl, 

and attended the ANZACT conferences in 2009, 2010, and 2011, co-presenting workshops in 2010 and in 2013 at the Sydney ACBS 

World Conference. They have also presented at the Association for Contextual Behavioural Science World Conferences in Reno 

2010, Washington DC 2012 and this year in Minneapolis. They have trained school counsellors in the NSW Department of 

Education and Communities and the Catholic Schools System in the ACT approach. They are currently writing their third ACT-based 

self-help book for young people, focusing on anxiety. Their previous books, I Just Want To Be…Me! and I Just Get So…Angry! (Exisle 

Publishing) are available in electronic or paperback form through www.exislepublishing.com.au or through Amazon. Their website, 

www.actonpurpose.com.au, provides support materials for parents, teachers and young people to supplement their book. 

How to Register 

Visit  www.trybooking.com/102973 to register 

Cost Members $50        Non-Members $70 Students $30 

http://www.exislepublishing.com.au
http://www.actonpurpose.com.au
http://www.trybooking.com/102973
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APACS NSW SPECIAL INTEREST GROUPS 

SCHOOL COUNSELLORS  

IN SELECTIVE SCHOOLS   

Provides opportunities for school 
counsellors working at selective 
high schools and schools with 

opportunity classes and selective 
streams to discuss issues relating 

to supporting the students in 
these settings. 

PROVISIONAL 

PSYCHOLOGISTS  

Provides support to provisionally 
registered school counsellors 

through the registration process 
with targeted professional 

development, networking and 
support. 

RETIRED SCHOOL 
COUNSELLORS 

Aims to connect retired members 
and mentor School Counsellors In-
Training, Provisional Psychologists, 
and Counsellors and Psychologists 
in schools. The group will be able 
to share their career knowledge 

with APACS members who wish to 
participate in mentoring. 

PEER CONSULTATION 
Provides a forum to assist 
members to locate other 

members for general peer 
consultation. Also provides 

information related to specific 
topics or areas of expertise for the 

purpose of peer consultation. 

SCHOOL COUNSELLORS  

IN TRAINING 
Provides opportunities for school 
counsellors in training to network 

with experienced school 
counsellors in order to build 

connections and community prior 
to being appointed as school 

counsellors.  

CONTACT 

APACS.NSW@GMAIL.COM 

TO FIND OUT MORE 

INFORMATION  
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WORLD AUTISM AWARENESS DAY 

The eighth annual World Autism 

Awareness Day is April 2, 2015. Every 

year, autism organisations around the 

world celebrate the day with unique 

fundraising and awareness-raising 

events.  

How will you celebrate?  

Light It Up Blue 

Each April 2, Autism Speaks celebrates 

Light It Up Blue along with the 

international autism community, in 

commemoration of the United Nations-

sanctioned World Autism Awareness 

Day. Light It Up Blue is a unique global 

initiative that kicks-off Autism Awareness 

Month and helps raise awareness about 

autism. In honor of this historic day, 

many iconic landmarks, hotels, sporting 

venues, concert halls, museums, bridges 

and retail stores are among the hundreds 

of thousands of homes and communities 

that take part to Light It Up Blue. 

 World Autism Awareness Day 

World Autism Awareness Day (WAAD), 

celebrated on April 2 annually, was 

adopted by the United Nations in 2007 

to shine a bright light on autism as a 

growing global health crisis.  WAAD 

activities increase and develop world 

knowledge of the autism crisis and 

impart information regarding the 

importance of early diagnosis and early 

intervention. Additionally, WAAD 

celebrates the unique talents and skills of 

persons with autism and is a day when 

individuals with autism are warmly 

welcomed and embraced in community 

events around the globe. Autism is one 

of only three health issues to be 

recognized by the United Nations with its 

own day. 

 About Autism Speaks 

Autism Speaks is the world’s leading 

autism science and advocacy 

organization. It is dedicated to funding 

research into the causes, prevention, 

treatments and a cure for autism; 

increasing awareness of autism spectrum 

disorders; and advocating for the needs 

of individuals with autism and their 

families. Autism Speaks was founded in 

February 2005 by Suzanne and Bob 

Wright, the grandparents of a child with 

autism. Mr. Wright is the former vice 

chairman of General Electric and chief 

executive officer of NBC and NBC 

Universal. Since its inception, Autism 

Speaks has committed nearly $200 

million to research and developing 

innovative resources for families. Each 

year Walk Now for Autism Speaks events 

are held in more than 100 cities across 

North America. On the global front, 

Autism Speaks has established 

partnerships in more than 40 countries 

on five continents to foster international 

research, services and awareness. To 

learn more about Autism Speaks, please 

visit AutismSpeaks.org. 

Use #LIUB to share your experience 

across social media and help light the 

world up blue this April!  

You can help light up someone’s day with 

a random Act of Kindness. Visit the 

World Autism Awareness Facebook page  

to post how you will light up someone’s 

day. See website for more details 

autismkindnessacts.tumblr.com  
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The Benefits of Yoga for Body 

and Mind 

Fern Champion 

One of the themes for this year’s Annual 
is self care and as soon as I think of self 
care I instantly think of Yoga.  I believe 
that practicing Yoga is one of the best 
things we can do for our bodies and 
minds as school counsellors and 
psychologists. Yoga dates back over 
5,000 years and literally means yoking 
together or union. It is an ancient 
practice of using breath, physical 
movement, and meditation to come into 
unity within ourselves. In recent years, 
the physical and emotional benefits of 
Yoga have been given the stamp of 
approval by modern medical science.   
 

Here are just a few benefits of attending 
a regular Yoga class:  

 Yoga helps to calm the nervous system 
and balance the body, mind, and 
spirit. 

 Doing Yoga a few times a week can 
help you sleep better. 

 Yoga aids in weight loss, and increases 
muscle tone, flexibility, strength, and 
balance. 

 Yoga strengthens the core muscles and 
therefore will also improve posture. 

 One of the keys to Yoga practice is 
clearing the mind and focusing on the 
body and breathing. As a result, stress 
reactions diminish during the class and 
you will take this effect with you when 
you go back into the world. 

 Regular practice of yoga has been 
proven to help with memory and 
concentration, and even, in recent 
studies, it has been shown to help 
prevent and treat Alzheimer’s disease. 

Yoga is often used to assist the treatment 
various health related problems from 
lowering blood pressure, reducing stress, 
reducing back pain, improving 
coordination, flexibility, concentration, 
sleep, and digestion, to name but a few. 

If you are new to Yoga I would 
recommend finding a short 6 – 8 week 
beginner’s course to get an introduction 
to the basic postures, breathing exercises 
and meditation techniques that make up 
the practice of Yoga. It is beneficial to 
seek out a Yoga class or Yoga studio that 
incorporates each of these three aspects 
into their teaching of Yoga.  

It is through this combination of 
movement, breath and meditation that 
the full benefits of Yoga are experienced. 
By practicing only the physical postures 
of Yoga you will of course enjoy the 
physical benefits such as those listed 
above. However, the beauty of Yoga is 
that it is a path of holistic health 
including mental health. The mental 
health benefits largely come from 
practicing the two other parts of Yoga: 
breathing and meditation.   

Ultimately, by practicing all three 
elements of Yoga regularly you will 
notice greater mindfulness and presence 
in your everyday life and you will begin 
to notice that you are more productive 

and connected in everything you do. You 
will also find that you can float through 
difficult situations that arise in your life 
with less agitation and disturbance to 
your mental state. I know this not from 
reading about it but from experiencing it 
in my own life.  

As school counsellors and psychologists 
we are continually faced with challenging 
situations in our day to day work, 
whether it be working with confronting 
issues or the logistical pressures of the 
job. Either way, it is essential that we 
have a good approach for our own self 
care, and Yoga provides one such 
approach. Yoga teaches us the art of 
living a happy and contented life full of 
joy and love and isn't that what we all 
want?  

I hope this has sparked a flame of 
interest in you and that you will seek out 
a Yoga class and experience the immense 
benefits of Yoga for yourself (if you 
haven’t already done so). If you would 
like more Yoga information feel free to 
email me on 
fern_champion@hotmail.com and I can 
help to point you in the right direction :) 

 

Fern is a Qualified Level 2 Yoga Teacher 
(Byron Yoga Centre) 

 

 

“Healthy plants and trees yield abundant flowers and fruits. Similarly, from a healthy person,  

smiles and happiness shine forth like the rays of the sun.”  ~ B.K. S Iyengar  

mailto:fern_champion@hotmail.com
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Mary Lee 

Excessive amounts of stress can impair 

our physical and psychological health. 

The Stress and Wellbeing Survey 2013 

(APS, 2013) revealed that 26% of 

Australians reported of moderate to 

severe levels of distress. The highest 

levels of stress and distress were 

reported by young Australian adults 

(18-25 years of age) and women 

reported significantly higher levels of 

stress than men. The APS survey (2013) 

also revealed concerning results: 

“37% of Australians 

reported 

experiencing 

depressive 

symptoms, with 

14% of these 

Australians 

reporting 

depressive 

symptoms in the 

severe to extremely 

severe range. 

28% of Australians 

reported experiencing some anxiety 

symptoms with 12% of these 

Australians reporting severe to 

extremely severe levels of anxiety. 

The highest levels of depressive and 

anxiety symptoms [were] reported by 

the youngest group of Australians 

surveyed (18-25 years of age for 

depressive symptoms, and 18-35 years 

of age for anxiety symptoms).” (p.17) 

The survey (APS, 2013) highlighted that 

the leading cause of stress was 

financial issues (52%) followed by 

family issues (47%), personal health 

issues (43%), difficulty maintaining a 

healthy lifestyle (41%), and issues with 

the health of close ones (38%). 

Workplace stress was also recognised 

in 34% of Australians and almost one in 

four (24%) reported mental health 

issues as a source of stress. 

Australians engaged in various 

activities to assist in managing their 

stress. The strategies that were most 

frequently used were: 

 watching TV or movies (88%), 

 spending time with friends or family 
(82%), 

 listening to music (81%), focusing on 
the positives (81%), and 

  reading (77%) (APS, 2013).  

In contrast to the results found in 

previous years, there were significantly 

more Australians 

reporting of 

eating something 

(76%) and 

sleeping more 

(59%) to help 

reduce their 

stress. 

The survey 

participants 

rated their 

perceived impact 

of stress on their 

physical and 

mental health. Almost three-quarters 

of Australians (73%) reported that 

stress was having at least some impact 

on physical health, and 65% reported 

that stress was having at least some 

impact on their mental health (APS, 

2013).  

As the statistics demonstrate that the 

rate of stress increases with each year, 

how can we better manage stress and 

the impact it has on our physical and 

mental health?  

Along with many other helpful 

activities such as exercising, managing 

time, counselling, and breathing 

deeply, it is vital to be aware of the 

nutrients (or lack of) in our diet.  

When we shop for groceries, we are 

often aware of the nutritional value of 

foods and the impact they have on our 

physical health. But what about the 

impact food has on our mental health? 

Many of us are guilty of indulging in 

sweets, junk food, fizzy drinks or a 

glass of wine when stressed; however, 

high sugar levels and alcohol can cause 

mood swings, poor concentration and 

prolong tension.  

Although it might be convenient and a 

short term solution, these foods do not 

support our bodies in a stressful state. 

The key to healthy eating is to ensure 

that we eat sufficient amounts slowly 

and regularly, are hydrated and 

maintain the quality of food we 

consume (Courteney, 2009).  

In times of stress, our bodies respond 

and cortisol levels increase. If cortisol 

levels are elevated or reach the 

chronically elevated range, cortisol has 

the potential to damage tissues and 

organs, affecting memory and brain 

functioning (Courteney, 2009). Cortisol 

is a hormone produced by the adrenal 

glands in response to any stressful 

situation, and also in times of infection, 

trauma, and fatigue. 

 

 

 

 

 

 

 

 

 

 

 

 

 

Foods to Help Reduce Stress 
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Here are some friendly foods, 
minerals and vitamins that can help 
your body in times of stress: 

 

Magnesium 
(e.g. spinach, 
nuts, soybeans, 
salmon, dried 
apricots) 
reduces cortisol 
levels and is a muscle relaxant. It is 
also great after a strenuous workout. 

 

Vitamin B (e.g. 
nuts, 
wholegrain 
breads and 
cereals, 
avocado) 

replenishes the body as the body 
uses it during stressful times. 

 

 

 

 

 

Omega-3 (e.g. oily fish, walnuts, grass
-fed beef) lowers cortisol levels and 
improves brain function.

 

Oily fish and unrefined sunflower and 
pumpkin seeds are rich in essential 
fats which can reduce inflammation 
that is triggered by stress. 

 

 

 

 

 

 

 

 

 

 

 

Vitamin C (e.g. 
oranges, 
kiwifruit, berries) 
reduces blood 
pressure and 
boosts the 
immune system. 

 

Chamomile tea calms the nerves and 
promotes sleep. 

 

Small dark chocolate pieces (in 
moderation!) can lower blood 
pressure and it contains antioxidants.   

 

 

 

 

 

For more information, check out the 
Dietitians Association of Australia’s 
website (www.daa.asn.au).  

The website offers great resources in 
the Smart Eating for You section. 
These include the Healthy Eating Self-
Assessment, Smart Eating Quiz, 
recipes and an A-Z nutrition 
information link. 

Please consult with your General 
Practitioner or other qualified health 
professional if you are or someone 
you know is highly stressed.  
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Mindfulness in Practice 

Leila Jorge 

Mindfulness might best be described 
as a ‘way of being’ rather than a 
technique, but in psychological terms 
it can be taught as a technique to 
increase insight and alter our 
relationship with our thoughts. It is a 
skill that allows us to be less reactive 
to what is happening in the moment 
– a way of relating to all experience-
positive, negative, neutral such that 
our overall suffering diminishes and 
our sense of well-
being increases. 

There are many 
metaphors used to 
describe what the 
untrained mind is like 
and they provide a good contrast to 
the trained mind.  

One example is of the untrained 
mind as a new puppy. You tell your 
puppy to sit and stay, but your puppy 
immediately runs away, rummages in 
your closet, chews up your new 
shoes and goes through the garbage 
can, and has an accident on the 
carpet. If you train your mind to pay 
attention, then you have trained the 
new puppy. 

Mindfulness occurs naturally in 
everyday life, but requires practice to 

be maintained. Continuity of 
mindfulness requires a strong 
intention and persistence. The 3 
types of mindfulness meditation 
taught in the West include:  

1. Focused attention - 
Concentration can help cultivate 
a calm, unruffled mind. Our 
attention becomes steady and 
relaxed when the mind is drawn 
to a single object, again and 
again, and away from the many 

concerns (real and 
imagined) that occupy 
us throughout the day. 
In this type of practice, 
the mind is like a boat 
tied to a chain with an 
anchor. 

 
Mindfulness is the anchor and 
chain that gently pulls the boat 
(your attention) back each time 
the waves start to carry it away. 
You can do this type of practice 
with anything you are able to 
bring your full undivided 
attention to. For example, when 
eating dessert (notice every 
flavour), listening or 
dancing to music 
(experience every 
note) or walking 

through the park (being aware of 
how the park looks, sounds you 
can hear etc) 

2. Open monitoring. This is 
mindfulness per se and is used to 
notice our intentions, sensations, 
emotions, thoughts and/or 
behaviours. Commonly used to 
develop interceptive awareness 
of body sensations, label 
emotions (shame, fear) and core 

beliefs (“I’m unlovable”). The key 
is to notice whatever 
predominates in your field of 
awareness, moment to moment. 
Over time it helps us develop 
insight into our personal 
conditioning and how the mind 
functions.  

3. Loving 
kindness and 
compassion. This 
describes the 

quality of mindful awareness – 
the attitude or emotion – rather 
than the direction of awareness. 
Loving kindness meditation 
evokes a sense of happiness and 
warmth. Compassion often takes 
the form of self-compassion 
(“May I accept myself as I am”). 
They both shift our awareness 
from worried attention to loving 
attention and open our field of 
perception which helps us 
become more mindful. 

There are countless mindfulness 
strategies that can be designed to fit 
a person’s unique needs. What they 
all have in common is that they 

Mindfulness  

occurs naturally 

in everyday life 

...evokes a sense of 

happiness 
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encourage the three key 
interdependent elements of 
mindfulness:  

 Awareness: becoming aware of 
where our attention is located so 
we can begin to note sensations, 
thoughts and feelings that 
naturally arise in us); 

 Present experience: everything 
happens in the present moment; 
and  

 Acceptance: to receive our 
experience without judgment or 
preference, with curiosity and 
kindness. 

You can use any of the senses when 
practicing the art of mindfulness 
(seeing, hearing, listening, smelling 
and touching). It is often much easier 
to start mindfulness practice by 
focusing on bodily sensations, later 
expanding to noticing emotions in 
the body or naming emotions, and 
eventually noticing repetitive 
thoughts, such as familiar attitudes 
or core beliefs about oneself.  

Some useful books and apps are 
listed below. 

 

Books 

A Pebble for Your 
Pocket. Comprised 
of Buddhist parables 
and stories from the 
author’s own 
childhood 
experiences, this 
book teaches young 
readers about 
handling anger, living in the present 
moment, and “interbeing” – the 
interconnectedness of all things 
through vivid metaphors, original 
allegories and colourful stories. 

 

Sitting Still Like a 
Frog. An 
introduction to 
mindfulness 
meditation for 
children (ages 5 – 
12), it describes 
what 

mindfulness is and how mindfulness-
based practices can help children 
calm down, become more focused, 
fall asleep more easily, alleviate 
worry, manage anger, and generally 
become more patient and aware. 
Includes an audio CD with guided 
meditations. 

 

Mindful 
Monkey, 
Happy 
Panda. This 
picture book 
for children 
introduces 
mindfulness to children with an 
emphasis on staying with what we 
are doing and not draining all our 
energy on distractions. Aimed at 
children ages 4 to 8 years. 

 

Apps 

Smiling Mind (Free). 
Designed for children 
ages 7 to 18 this 
simple app is 
intended to increase a sense of calm, 
clarity and contentment. Kids simply 
begin by answering a questionnaire 
on their emotional state and then 
follow meditation exercise prompts. 

 

Breathe, Think, Do (Free). A fantastic 
app for teaching 
early childhood 
and young 
elementary 
students 
relaxation 
strategies and 
how to handle 

challenging situations. This could be 
used in a classroom or with individual 
students as the Sesame Street 
monsters model self-regulation 
strategies. 

 

Zen Space (Free). 
Create own space 
of tranquility at 
this Zen Garden by 
drawing paths 

through the sand with different 
rakes. 

 

Headspace 
Meditation. 
Mobile app to 
make practising 
simple 
mindfulness 
techniques easy. The basic 
meditation app includes a free 
Take10 program and animations 
which teaches the basics of 
meditation in 10 x10 minutes 
sessions. Users can then choose to 
continue and get access to guided 
and unguided meditations ranging 
from 2 to 60 minutes. 

 

Breathe2Relax. 
Provides detailed 
information on the 
effects of stress on 
the body and 
instructions and 
practice exercises. 

The app includes personalised 
settings so you can customise your 
practice to match your personal pace 
of breathing when you are relaxed 

http://www.appymall.com/apps/breathe-think-do-with-sesame
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Leonee Dixon 

On 21st and 22nd of July, Dr. Russell Harris ran a two-
day introductory workshop in Wollongong for 
counsellors and psychologists, on Acceptance & 
Commitment Therapy (ACT).  

Dr. Russell Harris is a well-known and world 
renowned Australian advocate, trainer and therapist 
in ACT. In 2005, he became increasingly disenchanted 
in writing prescriptions, and increasingly absorbed in 
the psychological aspects of health and wellbeing, 
which led to a total change in his career. Since that 
time, he has trained over 15 000 Australians in ACT. 

One of the quotes in his book “ACT Made Simple” 
was a thought that helped him in his training and 
enabled him to present in his own personal style. Put 
simply: “It is all about being you, that everyone else is 
already taken!” This is true for everyone; whatever 
the roles we play in life as friend, lover, family 
member, worker; it is unique to each individual.  

Dr. Harris writes that: “ACT gets you in touch with 
what really matters in the big picture: your heart’s 
deepest desires for whom you want to be and what 
you want to do during your brief time on this planet”. 

Unlike other therapeutic processes, ACT challenges 
conventional Western psychology as it does not seek 
to reduce the symptoms, but actually accept them. 
Quality of life is achieved by being mindfully 
accepting of the thoughts, worries and fears that an 
individual may have, and transforming them to live a 
rich and meaningful life.  

This occurs when we learn the psychological skills to 
help us deal more effectively with painful thoughts 
and feelings so they may have much less impact and 
influence—these are known as mindfulness skills. At 
the same time, helping us to evaluate what is truly 
important in our lives—thus clarifies our values—so 
that this knowledge may direct, inspire, and prompt 
us to set goals and take action that enriches our life. 

The ACT therapeutic process incorporates the 
development of these “Mindfulness” skills.  

 

 

Dr Harris definition is as follows: 

“Mindfulness means paying attention with flexibility, 
openness, and curiosity.” 

This simple definition tells us three important things.  

 Firstly, mindfulness is an awareness process, not a 
thinking process. It involves bringing awareness or 
paying attention to your experience in this 
moment as opposed to being “caught up” in your 
thoughts.  

 Secondly, mindfulness involves a particular 
attitude: one of openness and curiosity. Even if 
your experience in this moment is difficult, 
painful, or unpleasant, you can be open to it and 
be curious about it instead of running from it or 
fighting with it.  

 Thirdly, mindfulness involves flexibility of 
attention: the ability to consciously direct, 
broaden, or focus your attention on different 
aspects of your experience. 

Relational Frame Theory (RFT) underlies the ACT 
process. RFT principles involve our understanding of 
human language and cognition. RFT argues that the 
building block of human language and higher 
cognition is “relating” i.e. the human ability to create 
links between things. 

This simple human need, to relate and to make 
connections between things, may cause psychological 
suffering. ACT speculates that the root of this 
suffering is human language itself. ACT regards the 
mind as a double-edged sword. On the bright side, 
language may be used for truth, idealism and 
increased freedom, on the dark side language may be 
used to lie, manipulate, and limit us. 

Dr Harris states that the ACT model is inherently 
optimistic. ACT assumes that even in the midst of 
tremendous pain and suffering, there’s an 
opportunity to find meaning, purpose, and vitality. 

To find out more about Acceptance & Commitment 
Therapy (ACT), and Dr Russell Harris visit these 
websites: www.actmindfully.com.au/ and 
www.actskills.com  

Have You Tried ACT? 

http://www.actmindfully.com.au/
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What is ‘R U OK Day’? 

‘R U OK Day’ is a national day, held on the 11th of 

September this year, that encourages people to ask 

others that one, simple question that could change a 

life. 

How do I ask ‘R U Ok?’ 

The R U OK campaign website offers a set of simple, 

easy-to-follow guidelines to help you prepare for, and 

ask, that all important question: “R U OK?” These 

steps include: 

 Being ready yourself—making sure you’re in 

the right headspace; 

 Being prepared for any difficult conversation 

that may following; and 

 Picking your moment—a time that is good for 

that person, and good for you. 

What else can I do? 

Apart from the obvious (get out there and asking that 

question!), there are many things you can do to 

support the campaign, including: 

 Making a donation—you can donate online 

through the R U OK Day website 

(www.givenow.com.au/ruokday); 

 Fundraising—perhaps host a morning tea or 

other social event at your workplace; run a 

mufti day at school or ‘casual clothing’ day at 

work (www.ruok.org.au/fundraising); and 

 Spreading the word—in the workplace, with 

friends, and on social media. Let everyone know 

R U OK Day is happening, what the significance 

is, and share these tips with them for 

supporting the cause. 

What resources are available? 

There are a wealth of resources available on the R U 

OK Day website (www.ruok.org.au), including 

promotional materials to help spread the word, 

available through the campaign’s online store 

(store.ruokday.com). 

Where can I get more info? 

For more information on this important national day, 

you can visit the official R U OK Day campaign website 

(www.ruok.org.au), check out the Facebook page 

(www.facebook.com/ruokday), or view the Twitter 

handle @ruokday. 
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The emergence of ‘problematic internet use’ (PIU), 

particularly as it affects teenage schoolchildren, has 

attracted a lot of interest, debate and controversy 

over the past decade or so. Probably better-known as 

‘internet addiction’ or ‘video game addiction’, it is 

clearly a phenomenon that increasing numbers of 

schools – and parents – are now struggling with. But 

how common is it, both in Australia and abroad? 

Should it be classified as a new mental health disor-

der, and if so, how can it be addressed?  

These are very important questions, and ones which 

we are now able to answer with a bit more confi-

dence. Regarding prevalence, many international 

studies have now been done, and it appears that 

about 5-10% of young people will have some features 

of PIU, with maybe 1-2% severely affected by it. It is 

clearly a complex condition to define and classify, but 

a simple working definition I use is that PIU is:  

 

‘The pervasive, long-term usage by a person of ICT 

and related technologies, which results in a clinically 

significant impact in that person’s daily functioning 

or role, and which persists despite efforts in the cli-

ent, or in the social circle, to reduce that usage.’   

 

Note that, using this definition, it is not simply the 

amount of time spent on the computer that is key – it 

is whether this time directly and negatively impacts 

on their daily functioning, such as their sleep, school-

work, food intake, etc. In other words, a person could 

freely choose to spend all of their ‘free time’ on com-

puter games, but if they still fulfilled all their other 

duties, they would not necessarily have a mental 

health problem.  

Another key point in this definition is that of insight : 

in my clinical experience with many PIU cases in teen-

agers, the clients do not see themselves as having a 

problem, but their family, their teachers and school 

counsellors clearly do. This can then present a major 

hurdle in the person then accepting treatment, if they 

are referred to a psychologist or child psychiatrist. 

Recent international research has also focussed on 

the co-occurrence of other mental health problems in 

clients presenting with PIU. Notable co-morbid condi-

tions include depression, anxiety, ADHD, autistic disorder/ 

Aspergers, and bipolar disorder. My clinical experience 

also suggests that phenomena such as school bullying, 

low self-esteem, family dysfunction and social isolation 

are often important in someone developing PIU. Such is 

the range of disorders and stresses that can be associated 

with PIU, that I think it is better to conceptualise it, not as 

a single mental health disorder, but as complex end-point 

behaviour of a whole range of underlying conditions or 

problems.  

Many if not most of these underlying conditions can be 

successfully treated by psychotherapy and targeted medi-

cation use. The most advanced cases of PIU that I have 

assessed often result in the teenager completely ceasing 

to attend school, staying awake all night to play games, 

withdrawing from all ‘outside’ activities, and even becom-

ing violent to parents when computer time is withdrawn. 

It saddens me greatly to see many desperate mothers and 

fathers, whose parental authority is so diminished, that 

they are actually unable to take IT devices away from 

their child for fear of physical or verbal repercussions.   

The emergence of overuse behaviours is, of course, made 

more prominent because computers and internet tech-

nologies are now such pervasive, indispensible parts of 

almost all young people’s lives today – kids need their 

computers to get their homework and assignments done!  

Based on my clinical experience, and the research being 

done around the world, I have devised a basic ‘model’ of 

the development of PIU; originally published in the jour-

nal Australasian Psychiatry, this can been seen in Figure 1. 

Note that it highlights both ‘protective’ and ‘predisposing’ 

factors in the development of PIU.  

As some readers may know, the latest edition of the Diag-

nostic and Statistical Manual, the DSM 5, was released in 

2013 and included what was termed ‘internet gaming dis-

order’ in the section of emerging and new clinical disor-

ders. This provided some guidance as to how to correctly 

diagnose it, and has stimulated more research interna-

tionally. 

It is clear that parents and education staff are very much 

at the ‘front line’ when dealing with teenagers with PIU (it 

also appears to be emerging as a problem in primary 

school children). To provide guidance and mental health 

assistance here, myself and some like-minded psycholo-

gists set up and launched, in 2011, the ‘Network for Inter-

PROBLEMATIC INTERNET USE IN AUSTRALIAN SCHOOL CHILDREN 

DR. PHILIP TAM 
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net Investigation and Research in Australia’ or NIIRA. This 

is a free, not-for-profit web based resource including arti-

cles that we have written, assessment tools and a list of 

private psychologists who have an interest in internet-

related disorders. It also aims to bring together Australian 

researchers who are investigating this complex and rap-

idly-evolving condition. Please visit www.niira.org.au for 

full details.  

Over the past 2 years, I have undertaken a pioneering 

study looking at school counsellors’ experience in assess-

ing/ assisting schoolchildren with PIU issues. [Some read-

ers may recall completing one at a workshop I pre-

sented!]. I have managed to gather responses from 

around 100 counsellors in NSW, and the results are quite 

striking – we have included the main findings in the pages 

to follow.  

Moving on to the question of how to address and treat 

the disorder, I advocate a ‘whole of society’, or holistic, 

approach. Thus, all stakeholders – the family, school 

counsellor, teachers, psychologist and/or child psychia-

trist – need to work together to formulate an effective 

management plan. As already noted, a co-morbid mental 

illness is frequently present, and this must be treated ef-

fectively. Especially for the younger teenagers, parents 

must be able to ‘take control’ of their child’s usage of all 

IT devices. I have also devised a ‘staging system’ for the 

severity of the condition – details can be found on the 

website. 

One domain that I think is key to success in addressing 

PIU, is improving what I call the ‘social capital’ of the child 

and their family environment. I see many severe PIU cases 

where a major factor is clearly the lack of  interests, activi-

ties and engagement in the client’s ‘outside world’, such 

as membership of sports, music or arts clubs, or a healthy 

group of friends. I find this a particular problem in families 

who may have come to Australia as recent migrants, and 

who therefore may have experienced difficulty in building 

this social capital, for a variety of reasons. It is therefore 

no exaggeration to state that for such children, the 

‘cyberworld’ is actually their entire world.  

Finally, there are now a small number of mental health 

units, in both the public and private sector, that are ad-

mitting cases of PIU. The advantages of in-patient treat-

ment can include: optimising the sleep-wake cycle, being 

able to control IT access, and having regular individual 

and group therapy. It is likely that, as awareness of PIU in 

the community grows, and that its frequency in the popu-

lation possibly increases as technology becomes increas-

ingly sophisticated and pervasive, such specialist units will 

be more in demand. 

To summarise, problematic internet use is a complex, 

challenging and hard-to-treat condition that appears to 

be affecting increasing numbers of young people around 

the world. As it is a new phenomenon, there is still uncer-

tainty as to how to classify and to treat it, but a large 

amount of exciting research is being done internationally. 

It is also clear that successful treatment of PIU will require 

a co-ordinated approach of the family, and health and 

education specialists. Given that technologies are chang-

ing and evolving constantly, so too may clinical presenta-

tions alter, both within a client and between different 

groups over time. 
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 Fig. 1. Proposed Basic Model of PIU in Youth—Tam/Walter (2013) 

http://www.niira.org.au
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Approximate Cases of PIU Seen 

Changes in Presentation of PIU Over Time 

What are school counsellors’ experiences  

of problematic internet use (PIU)? 

A survey of approximately 100 school counsellors. 

52% of responses indicated 

they saw between 3-10 cases, 

a relatively large number 

(12% ) saw over 50 cases. No 

one indicated they have not 

seen any cases of PIU. 

General agreement that the 

problem is a) increasing and b) 

getting more serious. 

A third of responses indicated 

difficulty in addressing cases, 

over a fifth used a mixture of 

approaches. Nearly 10 % did 

not respond. 

Survey conducted by Dr Philip Tam. Results tabled by Jocelyn Brewer 

Ease of Addressing PIU 
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Treatment or Referral Options Used 

Modalities and Treatment Approaches 

Impact of PIU on Young People’s Studies/Education 

Interest in Further PD on PUI 

Important role of family as 

much of the tech use occurs at 

home and on private devices. 

Combination of treatments 

also used (as expected). 

Private referrals popular, but 

again may be the case in other 

presenting problems. 

Problematic question; many 

no responses. Many used 

combination of techniques. 

Again it is clear that parental 

involvement and boundaries 

are deemed as important. 

50% claim major to severe 

impact as a result of PIU. 

43% indicated wanting specific 

training in the area, 

demonstrating the need for 

information, clarification and 

treatment models. 

Another 32% indicated they 

would undertake reading on 
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What is Mental Health Month? 

Mental Health Month is an initiative 

of the NSW Mental Health 

Association, funded by NSW Health. 

It was formerly Mental Health Week 

but the campaign was extended to 

the whole month of October to 

reflect is importance and provide 

more opportunities for events. 

Mental Health Month is part of a 

national mental health promotion 

campaign held in October each year. 

Its main aim is to promote social and 

emotional wellbeing by increasing 

mental health literacy. 

This year, the theme for Mental 

Health Month is : 

This theme is a celebration of being 

you! It’s about self-acceptance, being 

unique, taking pride in oneself and 

celebrating your strengths which can 

enrich your mental health and 

wellbeing. 

The campaign consists of many 

events held in Sydney metropolitan 

areas and regional NSW areas.  

The events vary from information 

seminars and workshops to festivals 

and sporting days. 

The calendar of events is available on 

their website. Event calendars are 

arranged by geographical locations. 

What resources are available? 

During Mental Health Month, the 

NSW Mental Health Association 

develops a range of resources to 

support and promote wellbeing. 

Each year resources are developed 

specifically to support the main 

theme of Mental Health Month.  

The Mental Health Association also 

developed a range of postcards, for 

example 10 Tips to Stress Less. These 

postcards can be downloaded from 

their website or sent as e-cards. 

The website also includes an archive 

of mental health fact sheets 

developed for Mental Health Month 

in previous years. 

How can I find out more? 

To find out more about Mental 

Health Month visit 

www.mentalhealth.asn.au. 

Alternatively, enquiries can be 

directed to 

promoadmin@mentalhealth.asn.au 

 

http://www.mentalhealth.asn.au
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Roslyn Isles 

 

On 1st July 2014, Mrs Michelle 
Obama addressed the American 
School Counsellor Association (ASCA) 
Annual Conference at Orlando, 
Florida.  

In her opening remarks, Mrs Obama 
spoke about the job of school 
counsellors as being one of the 
hardest, most stressful and under 
appreciated jobs in the country. 

Mrs Obama highlighted the issue of 
student to school counsellor ratio, 
noting that the ASCA recommends a 
ratio of no more than 250 students 
to one school counsellor, when the 
national average is one school 
counsellor for 471 students (in USA), 
and even with that some schools 
have no school counsellor service.  

In addition to this, Mrs Obama 
powerfully asserts “school 

counselling is a necessity to ensure 
that all our young people get the 
education they need to succeed in 
today’s economy.” 

The purpose of the address was to 
announce new efforts to support and 
recognise school counsellors. This is 
to be done through greater financial 
support for the professional 
development of school counsellors, a 
partnering between the White 
House, the Harvard Graduate School 
of Education and the ASCA to host a 
special event on college counselling 
in order to improve training and 
development for school counsellors, 
and finally, a White House initiative 
to hold a ceremony to honour the 
School Counsellor of the Year. 

Mrs Obama was seeking a 
partnership with school counsellors 
in achieving the national goal of 
increasing the number of students 
who pursue higher education. In 

recognising the work of school 
counsellors in keeping students 
engaged in education, Mrs Obama 
acknowledges that not only 
individual lives are being transformed 
but so is the country’s future. 

Recognising that school counsellors 
can feel overwhelmed and 
frustrated, she encourages all ASCA 
members to remember that they are 
changing lives and transforming 
communities.   

Did you know that school counsellors 
were involved in the space race in 
1952? 

No? 

Then read on and be encouraged and 
inspired by Mrs Obama’s remarks. 

The First Lady of America is made an Honorary School 
Counsellor and acknowledges the importance of the 

work of the School Counsellor. 
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REMARKS BY THE FIRST LADY TO SCHOOL COUNSELLORS 

The White House 

Office of the First Lady 

For Immediate Release July 01, 2014 

Remarks by the First Lady to the 

American School Counsellor 

Association Annual Conference -- 

Orlando, Florida 

The Dolphin Hotel Orlando, Florida 

11:42 A.M. EDT 

 

MRS. OBAMA: Yes! (Applause.) How 

is everybody feeling today? 

(Applause.) It is really, really my 

pleasure. You guys, rest yourselves. 

You work hard enough. (Laughter.) 

No need to stand for my remarks.  It 

is truly a pleasure and an honour to 

be with you today, so thank you for 

having me.  Thank you so much. 

Let me start by thanking Shari for 

that very kind introduction, but 

more importantly, for her service as 

your Board Chair and as a school 

counsellor out in St. Louis. 

AUDIENCE MEMBER: Yes! 

MRS. OBAMA:  Yes!  St. Louis in the 

house?  (Applause.)  All right.  What 

about Chicago?  We could try that. 

(Applause.)  Okay, I’ll stop.  

(Laughter.) 

I also want to thank your Executive 

Director, Dr. Richard Wong, for his 

leadership at ASCA.  And of course, 

I’ve got to give a big shout-out to 

my dear friend, Stedman Graham.  

Yes, indeed.  (Applause.)  Now, see, 

Stedman is a tough act to follow, 

but I’m going to do my best. I know 

he imparted words of wisdom, but 

I’m going to try and do the same. 

But most of all, I want to recognize 

all of you for everything you do for 

our young people every single day.  

And I have to tell you, when I found 

out that you all were making me an 

honorary school counsellor, my first 

thought was, there is absolutely no 

way I’m worthy of this honor. 

Because I know that you all have 

one of the hardest, most stressful, 

most important and most 

underappreciated jobs of anyone in 

this country -- and I live with the 

President of the United States.  

(Applause.)  So frankly, when I think 

about what you all do on an 

average day, well, quite frankly, I’m 

amazed. 

An average day for all of you might 

start with a child sobbing in your 

office because she’s being bullied or 

having trouble at home.  Or maybe 

it’s the kid who’s been kicked out of 

every class, and he’s sitting in front 

of you, angry and defiant, and it’s 

up to you to figure out how to help 

him get back on track. 

And then, later on in the day, 

perhaps you meet with an 

overwhelmed parent who’s not 

sure that they can really trust you, 

so you’ve got to convince them that 

you’re there to help and that you’re 

on their side.  And then maybe you 

see that kid with so much promise 

but who doesn’t think she’s college 

material and refuses to apply to any 

schools because she doesn’t know 

how she’s going to pay for school, 

so you’ve got to somehow show her 

that she has what it takes to 

succeed in life. 

And those are just a few ways that 

you support our young people 

every day.  Too often, you are the 

only adults in their lives who aren’t 

there to grade them or judge them 

or punish them, and that’s why they 

seek you out when they have 

nowhere else to turn. 

So before I say anything else 

today, I want to say something 

that I’m sure you all don’t hear 

nearly enough, and that is, thank 

you. Thank you. (Applause.) Thank 

you for your passion and your 

dedication.  Thank you for refusing 

to give up on a single child 

because you believe that every 

child has promise and every child 

has something to contribute. 

And as First Lady, I share that 

conviction, which is why I want to 

talk with you about my new 

initiative that Shari mentioned; I 

launched it recently to help all of 

our children fulfill their boundless 

potential.  It’s called Reach Higher, 

and the goal is to inspire every 

young person in this country to 

complete their education beyond 

high school. 

And I’m here today because, while 

we talk a great deal about the role 

of teachers and principals and 

parents in preparing kids for higher 

education, often, engaged school 

counsellors like all of you are the 

deciding factor in whether young 

people attend college or not. 

 

Just take the example of a young 

woman named Sbeidy Dominguez 

from Escondido, California. Now, 

no one in Sbeidy’s family had ever 

attended college -- I know you see 

many kids like that -- but her school 

counsellor, Rita Guerra, insisted 

that she was college material.  So 
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Rita pushed Sbeidy to take the SATs 

and the ACTs and enroll in AP 

classes.  Then, senior year, Sbeidy 

became pregnant, and her dreams 

of college started to seem 

impossible. 

But once again, Rita stepped in. 

She helped Sbeidy find medical 

care, to complete her FAFSA forms, 

and to make up her AP exams after 

she gave birth.  And as a result, 

Sbeidy graduated in the top one 

percent of her high school class, 

and this fall, she will be starting [her 

senior year] at the University of 

California in Riverside.  (Applause.)  

That’s the difference that you all 

make in a student’s life. 

You’re the ones planting the seeds 

about college as early as elementary 

school and middle school, making it 

clear that higher education is the 

expectation, not the exception.  

You’re the ones grabbing kids in the 

hallway to tell them to sign up for 

that right college prep program, to 

check out that website for 

professional training opportunities, 

to convince them that they belong 

in that AP class and then to call the 

teacher to make sure it happens.  

And when push comes to shove, 

you’re the ones helping our 

students meet those deadlines, and 

write those essays, and untangle 

those financial aid forms. 

I recently saw this firsthand at a 

financial aid event run by school 

counsellors at a school in Virginia.  

Students and parents had gathered 

to learn how to fill out their FAFSA 

forms.  Many of these parents 

hadn’t gone to college, and they 

seemed anxious and overwhelmed.  

But I watched how those 

counsellors interacted -- they were 

joking with those kids and patiently 

answering their parents’ questions, 

and I could see the connection that 

they had to those families, and I 

could see the bonds of trust that 

had been formed. 

And those parents and kids walked 

away feeling hopeful. They walked 

away feeling like they weren’t 

alone, like maybe they could do 

this college thing after all.  And 

that’s the impact that you all have.  

And by putting our kids on the path 

to higher education, you all are 

literally affecting the entire course 

of their lives. 

See, 40 or 50 years ago, most kids 

could expect to graduate from high 

school and then go out and get a 

decent-paying job at a local factory 

or business.  But, as you all know, 

today, most of the fastest-growing 

jobs in this country require higher 

education, and college graduates, 

as you know, earn twice as much as 

folks with only a high school 

diploma. 

So higher education is no longer 

just for kids in the top quarter or 

the top half of the class -- college is 

for everyone. Every student in this 

country needs some higher 

education, whether that’s two-year 

degree, a four-year degree, or 

professional training of some sort.  

But while in recent decades the 

need for college counselling has 

skyrocketed, the staffing and 

resources have not kept pace with 

this increased need. 

And all of you know the numbers.  

While school counsellors at private 

schools have an average caseload of 

106 students, and ASCA 

recommends no more than 250 

students per counsellor, the 

national average is one school 

counsellor for every 471 students.  

And that is outrageous. Outrageous. 

(Applause.) And one in five 

American high schools doesn’t have 

any school counsellors at all –- 

none. And that’s appalling. And a 

lot of people in this country have no 

idea about these numbers. They 

have no idea about all the other 

challenges you face just to do your 

jobs. 

For example, those of you at the 

high school level are expected to 

help students choose between 

thousands of colleges and 

certificate programs and countless 

financial aid packages, but hardly 

any of your master’s degree 

programs included training on 

college and career readiness. 

(Applause.) On top of that, today, 

students at all levels are arriving at 

school with greater needs and 

pressures and distractions, but 

instead of giving you time to deal 

with these issues, too often your 

schools burden you with all kinds 

of unrelated responsibilities. 

(Applause.) 

So while you might be the most 

highly educated professional in the 

building, instead of being allowed to 

do the job you were trained for, 

you’re assigned to proctor exams, 

or monitor the lunchroom, or serve 

as substitute teachers. (Applause.) 

And then I understand that on 

professional development days, you 

have to sit through yet another 

workshop on reading strategies or 

the new math curriculum because 

there aren’t any professional 

development units relevant to your 

job. (Applause.) 

So today, we make all kinds of 

demands on our school 

counsellors, but we often don’t 

give you the support you need to 

meet those demands. And this is 

unacceptable. School counselling 

should not be an extra or a luxury 

just for school systems that can 

afford it. School counselling is a 

necessity to ensure that all our 
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young people get the education 

they need to succeed in today’s 

economy. 

And that’s why when we launched 

Reach Higher we decided to make 

school counsellors a key focus of 

our work. See, the purpose of 

Reach Higher is very simple –- yes.  

(Applause.) You are at -- the key. 

One of the things we’re trying to 

do through Reach Higher is to help 

us reach my husband’s North Star 

goal -- that by 2020, America will 

once again have the highest 

proportion of college graduates in 

the world. And we simply cannot 

achieve this goal unless you all 

have what you need to do your 

jobs. (Applause.) 

And that’s why, today, I’m pleased 

to announce three new efforts to 

support and recognise school 

counsellors across this country. 

First, as many of you might know, 

just yesterday, our Secretary of 

Education Arne Duncan released 

new guidance for students -- for 

superintendents and school 

principals, and he stated that they 

can and should use their budgets 

to create professional development 

units for school counsellors -- that 

was just yesterday. (Applause.) 

Because our Secretary of Education 

knows that every school counsellor 

in this country should have quality, 

relevant professional development 

opportunities, end of story. 

Second, I’m thrilled that the White 

House will be partnering with the 

Harvard Graduate School of 

Education, with ASCA, and with 

other organizations to host a 

special event on college counselling 

at the end of July. And together, 

we’ll be coming up with ambitious 

new agenda items to improve 

training, professional development 

and support for school counsellors. 

And third -- and I hope this is 

something you’ll like -- my husband 

and I think that it’s time that we 

started giving our school counsellors 

the recognition that you all deserve 

for the work that you do. So, as you 

may know, every year we honor the 

national Teacher of the Year at the 

White House. Well, starting next 

year, for the first time ever, we will 

also hold a White House ceremony 

honoring the School Counsellor of 

the Year. (Applause.) Yes. This is a 

start. It is really a start. 

The idea behind these efforts is very 

simple: We want to celebrate our 

school counsellors, and we want to 

highlight what’s working in college 

counselling across the country. 

Because we know that so many of 

you are already leading the way. 

For example, Jeremy Goldman, 

who is the 2014 Maryland High 

School Counsellor of the Year -- 

you guys know Jeremy?  

(Laughter.)  Is he kind of cool?  

Where -- is Jeremy here?  Jeremy, 

where are you?  Hey, Jeremy! 

(Applause.) You! Well, Jeremy 

noticed that hardly any African 

American students in his school 

were enrolling in AP classes, so his 

counselling team worked with 

teachers and the principal and 

created an action plan to close this 

gap. And today, both enrollment 

and test scores are up for African 

American students in his school.  

(Applause.) 

And Kendra Moulton -- is Kendra -- 

is she in the house?  Well, let me 

tell you about Kendra, because she 

couldn’t make it. (Laughter.) She’s a 

school counsellor at the Edmund G. 

Ross Elementary School in 

Albuquerque, and -- 

AUDIENCE MEMBER: Woo hoo! 

MRS. OBAMA: Yeah -- (laughter) -- 

and works to create a college 

mindset starting as early as 

kindergarten. She does this by 

plastering her school with college 

pennants, and sponsoring college T-

shirt days. She conducts career days 

with fifth graders, pushing them to 

think about the higher education 

that they’re going to need for the 

jobs of their dreams. 

And in districts across the country, 

school counsellors are leading the 

charge to get more students to fill 

out their FAFSA forms. In Miami, 

FAFSA completion rates jumped by 

13 percent in just one year, and in 

San Antonio, they jumped by 31 

percent. Yes. (Applause.) And these 

school districts are no different 

than any others, and they face 

every challenge you can possibly 

imagine. 

So if they can find creative ways 

to get students on track to 

college, then I know that every 

district in America can do the 

same. And when they do it, that 

won’t just transform the future 

of the students, it will transform 

the future of this country. 

Because that’s how we build the 

workforce we need to compete 

in today’s global economy. 

And I know that seems like a big 

ask, especially with everything else 

you all have on your plates. But this 

isn’t the first time we’ve called on 

school counsellors like all of you to 

help us meet a big national goal. 

In fact, back in the 1950s, after the 

Russians launched Sputnik and we 

feared that America might lose the 

space race, Congress passed the 

National Defense Education Act, 

which actually called for the 

training of more school 

counsellors. We did this because 

we knew that school counsellors 

would play a vital role in identifying 
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and preparing students to pursue 

careers in science and engineering. 

And the same thing is true with our 

2020 goal –- once again, we need 

your help, and we’re counting on 

you. And I know you all can do this, 

because the fact is that with every 

life you transform, with every life 

you save, you all have an impact 

that is truly beyond measure. 

And just take the example of a 

young man I learned about named 

Mikela Jones. Mikela grew up on an 

Indian Reservation, and only -- 

AUDIENCE MEMBER: Woo hoo! 

MRS. OBAMA: Yes. (Laughter.) And 

only one member of his tribe had 

gone to a four-year college, so 

Mikela was convinced that college 

just wasn’t for him. But Mikela’s 

school counsellor, Antonio Lopez, 

had other ideas. Antonio pushed 

and prodded Mikela and insisted 

that he meet with college 

admissions officers, and as a result, 

Mikela didn’t just go to college, he 

became the first person from his 

entire Tribe to earn a master’s 

degree. And today, Mikela is a 

school counsellor himself. 

(Applause.) 

He chose this career -- and these 

are his words -- he said: “I wanted 

to be like Mr. Lopez, to remind 

students that they are special, 

important, and have something to 

offer the world.”  He said, “That is 

how I repay him, by helping 

others.” 

So here's the thing, ASCA members -

- whenever you get tired -- and I 

know that you do -- whenever you 

get frustrated or overwhelmed -- 

and I know that you do -- I want you 

to think about the extraordinary 

ripple effect of your work, because 

it’s real. I want you to think about 

the impact you have not just on 

every child whose life you 

transform, but on the family that 

child will raise, on the business 

where that child will work, on the 

community that child will one day 

serve. I want you to think about 

how long after those kids graduate 

your work lives on in their hearts 

and minds, and in the hearts and 

minds of everyone they touch. 

So today, I want to end as I started –

- by once again saying thank you. 

Really, thank you. Thank you for 

your compassion and 

determination. Thank you for the 

boundless love you show our 

children. 

And I for one, as your First Lady, I 

am grateful for all that you do. And I 

look forward to working closely with 

you in the years ahead to give all 

our young people the bright futures 

they so richly deserve. 

Thank you all. 

God bless. 

Applause (END) 

12:01 P.M. EDT 
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During November each year, Movember is responsible for the sprouting of moustaches on thousands of men's faces in Australia 

and around the world. 

Movember is an initiative of beyondblue and aims to raise vital funds for men's health, specifically prostate cancer and depression. 

Movember aims to raise awareness of depression in men, as part of a campaign to break down stigma which can sometimes pre-

vent men speaking up and getting treatment. 

 

 

Since 2006 beyondblue, funded by donations received from The Movember Foundation, has managed to: 

Raise funds for important men's health projects 

Generate awareness of depression, anxiety and related disorders 

Reduce the associated stigma 

Encourage men to talk about these conditions  

Encourage men to seek help for themselves or their mates for depression, anxiety and related disorders  

Established an important meeting place for men throughout Australia: The Shed Online. 

 

For more information visit au.movember.com or www.beyondblue.org.au. 

One in eight men will experience depression in their lifetime 

The Shed Online is a website where guys can get 

together and talk about 'whatever'. The idea is that they 

can learn about projects they would do in a mate's shed 

such as tinkering with cars or doing woodwork... or they 

can talk about footy, fishing, or life in general. 

Over 70% of men with a mental illness don’t 

access services for their mental health 

au.movember.com
http://www.beyondblue.org.au
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The awardees of the 2014 NSW Premier Teacher’s Scholarship were 

announced last Saturday at an event held with Premier Mike Baird at NSW 

Parliament House.  Of the 22 scholarships awarded across 12 programs, 4 

were awarded to school counsellors in NSW!  These four recipients will be 

undertaking a 5 week study tour. The recipients were: 

NSW PREMIER’S TEACHER 
SCHOLARSHIPS 2014 

Premier’s Anika Foundation Youth Depression Awareness Scholarships  

1. Kim De Deckker – School Counsellor 

Studying ways to foster post traumatic growth in the classroom setting 

2. Hayley Jeffrey – District Guidance Officer 

Studying Social and Emotional Learning Programs  

Premier’s Masterton Homes Special Education Scholarship  

3. Michelle Montgomery – School Counsellor 

Studying trauma informed practices in schools 

Premier’s Teachers Mutual Bank New and Emerging Technologies Scholarship  

4. Jocelyn Brewer – School Counsellor 

Continuing her study into Digital Nutrition and fostering positive technology use with young people 
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‘PLAYMATES’: A Playground Social Program 

 

Vashti Casey 

 

The playground is a very powerful and 
influential place for children. For many, 
this setting is the predominant reason 
they want to come to school. For others, 
it can be lonely and, at times, terrifying. 
It is impossible to shield these latter 
students from the playground, however 
much we, and their parents, may want 
to.  

Instead we must start to acknowledge 
the dangers that can be created by 
thrusting an overwhelming number of 
children into an often overcrowded and 
minimally supervised setting and work at 
discovering methods to teach and 
monitor prosocial skills and coping 
strategies for all students.  

‘Playmates’ is a playground orientation 
program that I developed in 2009 to 
provide an early intervention for 
students encountering this setting. This 
article addresses the need for effective 
playground-based interventions, an 
outline of ‘Playmates’ and how to 
implement it, and a discussion of the 
benefits that I have encountered over 
the last 6 years of my involvement with 
this program. 

It is not surprising that the school 
playground has an enormous impact 
upon children. For some students, 
especially in this time of high-rise 
apartments, reduced backyards, and 
increased parental anxiety, the 
playground may be the only opportunity 
that they have to play with other 
children (Evans, 2003).  

The integral social skills required for 
successful interpersonal skills are 
developed through positive peer 
relationships and playtime experiences 
(Bundy, Luckett, Tranter, Naughton, 
Wyver, Spies & Ragen, 2009; Marchant, 
Solano, Fisher, Caldarella, Young & 
Renshaw, 2007) and the playground is an 

important arena for this development of 
positive social skills (Hyndman, Benson, 
& Telford, 2014; Leff, Costigan & Power, 
2003; Ridgers, Fairclough & Stratton, 
2010) and social competence (Leff, 
Power, Costigan & Manz, 2003).  

Antisocial children and those with 
externalising difficulties have the 
greatest problems adjusting to issues on 
the playground when adult supervision 
and monitoring is at its lowest (Walker, 
Colvin & Ramsey, 1995) and it is a well-
researched fact that the majority of 

aggression and bullying occurs in the 
playground setting (Bundy, et.al., 2011; 
Evans, 2001; Farrington & Ttofi, 2010; 
Frey, Snell, Edstrom, Mackenzie & 
Broderick, 2005; Irvine, 2000; Leff, 
Costigan & Power, 2003; Smith, Peppler 
& Rigby, 2004; Stanley, Boshoff & 
Dollman, 2011; Vaillancourt, Brittain, 
Bennett, Arnocky, McDougall, Hymel, et 
al. 2010).  

In one Australian study, more than 90% 
of students surveyed attested that they 
had witnessed incidences of bullying in 
the playground (Rigby, 1996; cited in 
Evans, 2001) and a large cross-sectional 
investigation in NSW schools indicated 
that close to a quarter of the children 
interviewed had been bullied with 
almost half declaring that bullying during 
playtime adversely affected the way that 
they played (Parrish, Yeatman, Iverson & 
Russell, 2012).  

The playground is not only a social hub in 
the school but may also be the only 
arena for a number of students to 
partake in significant levels of physical 
activity, providing up to 33-50% 
(Hyndman, Benson, & Telford, 2014; 
Stanley, Boshoff & Dollman, 2011) of the 
recommended daily level of 60 minutes 
moderate to high intensity physical 
activity (Roberts, Fairclough, Ridgers & 

Porteous, 2013).  

The importance of this exercise is 
highlighted by the disturbing facts that 
one in four Australian children are 
overweight or obese (Australian Institute 
of Health and Welfare, 2014) and 
inactivity during the early years of life is a 
significant contributor to serious medical 
conditions in children (Bundy, et al., 
2011).  

Physical activity also has far-reaching 
benefits for children in schools, including 
the development of fine and gross motor 
skills (Leff, et al. 2003), improved 
classroom behaviour and cognitive 
abilities, and the enhancement of social 
and physical aptitudes (Hyndman, 
Benson, & Telford, 2014). Playground 
interventions have additionally been 
shown to positively influence a student’s 
behaviour across other settings (Ridgers, 
Fairclough & Stratton, 2010).  

Unfortunately, even with the 
documented social, emotional, 
behavioural and physical benefits of 
everyday opportunities for physical 
activity and social play, our school 
playgrounds and play times are often 
inadequate.  

Schools and teachers increasingly fear 
the legal ramifications of injury and this 
can elicit over-zealous risk reduction 
which minimises the opportunities for 
play and activity (Bundy, et al. 2009) and 
the implementation of ‘play policies’ in a 
number of Australian schools, which 
effectively act as barriers to the use of 
play areas (Hyndman, Benson, & Telford, 
2014).  

The need for ‘safe’ play has resulted in 
significant changes in the physical 
settings of playgrounds with equipment 
removed and running games being 
banned (Evans, 2003). In addition to this 
‘risk anxiety’ pervading our schools 
(Bundy, et al., 2009) our expanding 
population and the amalgamation of 
schools are placing an increasing number 
of students into a single space (Bundy, et 
al., 2009) and many Australian schools 
have crowded play areas (Hyndman, 
Benson, & Telford, 2014). The 
combination of these factors has had 
dramatic ramifications on the play level 
for some students with research 

“The ‘Playmates’ program 

is a proactive and inclusive 

program which involves all 

kindergarten students…” 
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demonstrating that many children now 
only spend 50% or less of their break 
time being active (Parrish, et al. 2012).  

The playground is therefore an arena 
where effective interventions can have 
far-reaching benefits for children. 
‘Playmates’ has been developed not only 
to reduce anxiety for kindergarten 
students when being introduced to an 
often overwhelming, noisy and chaotic 
setting but also to explicitly teach 
positive social and play skills as early as 
possible. 

The ‘Playmates’ Program - Description 

The ‘Playmates’ program began many 
years ago as a strategy to keep a group 
of children with behavioural disorders 
from tormenting other students in the 
playground during the lunch break.  

In my primary school in South-West 
Sydney, we had such a high number of 
students diagnosed with externalising 
disorders that I was able to create a 
sizeable group to work with. This initial 
program was not highly successful. It 
worked more as a containment device 
for these children than a learning 
experience and was utterly exhausting 
and often demoralising.  

However, after a short period, other 
children started approaching me whilst 
running these games and, with soulful 
eyes, beseechingly asked if they could 
join in as they had no friends to play 
with. The sympathetic counsellor in me, 
along with the desperate woman who 
wanted to include any child who could 
be controlled without recourse to non-
violent crisis intervention techniques, 
agreed.  

The group grew and when I found myself 
trying to organise and control up to 50 
students I decided I needed some help. 
For some strange reason I didn’t find a 
large number of teachers volunteering 
their lunchtimes so I resorted to utilising 
Year 6 students and the seeds of 
‘Playmates’ were sown. 

Fast forward two years and I had 
transferred to the Northern Sydney 
region and found myself talking to a 

highly distressed mother who perceived 
her son’s anxiety and school refusal were 
directly related to his initial experiences 
on the playground in kindergarten. This 
belief was reiterated by two more 
parents over the next few weeks and I 
decided to develop a program that could 
better support kindergarten students in 
their introduction to the school 
playground.  

The general idea of the ‘Playmates’ 
program is to allow all new kindergarten 
students to experience lunch breaks in a 
settled, organised and supervised 
manner for part of Term 1.  

The playground is an overwhelming place 
for new students with a multitude of 
issues facing them including general 
anxiety often linked to separation 
anxiety at starting school, sensory over-
stimulation, especially for students with 
disabilities, not knowing or 

understanding school rules or how to 
play playground-based games, and not 
knowing how to initiate or develop 
friendships. 

The ‘Playmates’ program is a proactive 
and inclusive program which involves all 
kindergarten students and approximately 
half that number of Year 5 and 6 
mentors. It is a highly structured activity 
where mentors are trained to effectively 
supervise and run the program with 
minimal adult assistance and provide 
support for the development of 
appropriate social skills. Each year the 
Year 5 students will become Year 6 
leaders and will then be able to train the 
new mentors. Once the program has 
been implemented successfully it 
effectively organises and runs itself. 

The school counsellor oversees the 
organisation of the program and the 
training of the mentors but does not 
need to actually attend the daily 
activities, which is helpful given our often 
busy lunchtime periods.  

Following is a general outline of how the 
program is run, although it is often 

modified to suit the needs of each 
school: 

The ‘Playmates’ program usually begins 
on the first day that the kindergarten 
students access the playground. If a 
school initially runs a 1:1 peer mentor 
support program for kindergarten 
students then ‘Playmates’ should be 
deferred until this has been completed.  

The program then runs in a highly 
structured and supervised manner for 4-
6 weeks. Following this is a period of two 
weeks when ‘Playmates’ becomes 
unstructured yet remains in a minimally 
supervised manner to encourage more 
independent play. During this time the 
equipment remains accessible and a 
smaller number of mentors are available 
in case any kindergarten students 
require more assistance.  

Equipment that is suitable includes such 
items as skipping ropes, hoops, balls, 
small bean bags, walking cans and 
quoits. The games that children can 
invent around these items are endless.  

Some schools like to run the program 
five days a week whilst others omit 
Fridays (which are complicated by sport) 
or only have it operating on a part-time 
basis to encourage the development of 
independent playing skills. 

Groups usually consist of eight 
Kindergarten students with two Year 5 
and two Year 6 mentors per group. 

Two Year 6 students and four Year 5 
students are selected as “general 
supervisors”. It is their responsibility to 
organise equipment, monitor all the 
groups, keep other students away from 
the play areas and become a reserve 
mentor if somebody is absent. It is often 
helpful to also elect a manager to 
provide feedback to the counsellor given 
his/her part-time attendance in a school. 

The peer mentors are in charge of their 
group for the entire lunch play period. 
They organise the kindergarten children 
and assist them in playing the activities 
that they have selected for that day. 

The development of social skills is 
incorporated into the program by asking 
the peer mentors to positively reinforce 
a positive behaviour (e.g. sharing or 
being a good sport) each day. They are 
provided with certificates to distribute as 
rewards. 

Groups can be identified through 
lanyards, stickers or badges so that the 
teacher on duty is more easily able to 

“Positive prosocial and play 

behaviours are modelled 

and explicitly taught by the 

mentors” 
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return them to their group if they 
wander off. This rarely happens, 
however, as the peer mentors keep a 
watchful eye on their children and the 
general supervisors monitor all students. 

It is beneficial for ‘Playmates’ to run in an 
isolated area of the playground, if 
possible, to prevent other students from 
interfering with the activities. The 
activities can either be highly structured, 
where the groups rotate around them in 
a clockwise manner when a whistle is 
blown, or independently organised by 
each group. It is best to use a section of 
the playground that already has a 
teacher supervising so that further 
lunchtime duties do not need to be 
introduced. 

Any activity that children enjoy can be 
included in the games as long as they will 
be able to access the needed equipment 
on the playground after the program is 
completed. The idea is to teach the 
children games that they can continue to 
play and encourage friendship groupings 
that they will maintain. 

At the end of the program certificates 
need to be distributed to all peer 
mentors / general supervisors and a BBQ 
(or other celebration) held. This is to 
ensure that the students remain 
motivated to be peer mentors the 
following year. 

The ‘Playmates’ Program - Benefits 

During the last 6 years that I have been 
running ‘Playmates’, I have found there 
to be a number of benefits for the 
students and school but also for my own 
position as a school counsellor. 

Firstly, ‘Playmates’ is an early 
intervention program which targets 
children as they initially enter the 
primary school setting. Research has 
demonstrated that conduct disordered 
children engage in bullying from under 6 
years of age (Irvine, 2000) and that 
antisocial behaviour needs to be adapted 
before the end of grade 3 or it is 
considered a chronic condition that 
cannot be cured but only managed 

(Walker, Colvin & Ramsey, 1995 cited in 
Lewis & Sugai, 1999).  

Once a pattern of antisocial behaviour 
has been established, intervention 
strategies are largely ineffective (Lewis & 
Sugai, 1999).  

‘Playmates’ is constructed in a manner 
where it is hopefully one of the first 
experiences that kindergarten students 
have with the playground. Positive 
prosocial and play behaviours are 
modelled and explicitly taught by the 
mentors.  

Children encounter a high level of 
supervision and support, which reduces 
the opportunities for bullying or other 
antisocial conduct and all students are 
supported in the development of 
friendships.  

Secondly, ‘Playmates’ organises the 
students in such a way that a high level 
of physical exercise is inevitable during 
the lunch break. Research demonstrates 
that most children will willingly engage in 
meaningful amounts of physical activity 
when given the opportunity to be active 
but will be physically active for as little as 
20% of their playtime if left to their own 
devices (Huberty, Siahpush, Beighle, 
Fuhrmeister, Silva & Welk, 2011).  

Primary school-aged children are within 
a ‘critical window’ to develop healthy 
levels of physical activity and manifest 
active behaviour patterns that can track 
into adulthood (Hyndman, Benson, & 
Telford, 2014). Playground interventions 
have long-term effects on physical 
exercise with research showing increased 
significant levels of activity continued for 
6 months after the program ends 
(Ridgers, Fairclough & Stratton, 2010). 

The utilisation of Year 5 and 6 students 
and the explicit social skills instruction 
that they provide are also beneficial in a 
number of areas. Antisocial students 
require modelling and involvement of 
non-antisocial peers when attempting to 
remediate the negative-aggressive 
features of problematic behaviour in free
-play and other settings (Walker, Colvin 
& Ramsey, 1995) and studies into social 
skills instruction programs show that 
direct intervention of problem behaviour 
in unstructured settings, such as the 
playground, results in a reduced rate of 
problem behaviour across all settings 
(Lewis, Sugai & Colvin, 1998).  

The benefits of ‘Playmates’ are also not 
isolated to the kindergarten students 
alone as research has demonstrated that 

the classmates who serve as peer 
monitors may also benefit significantly 
from inclusion in this role (Dougherty, 
Fowler & Paine, 1985). 

Many problems encountered on the 
playground are largely due to the 
minimal amount of supervision and adult 
intervention provided (Walker, Colvin & 
Ramsey, 1995) and any increase in direct 
monitoring has a strong reduction in 
problematic behaviours and bullying 
(Farrington & Ttofi, 2010; Franzen & 
Kamps, 2008; Leff, Costigan & Power, 
2003; Frey, et al. 2005) and an increase 
in positive physical activities (Parrish et 
al. 2012).  

This is yet another issue that is 
addressed by a structured playground 
program, such as ‘Playmates’. The use of 
peer mentors substantially increases the 
level of supervision on the playground as 
there are more responsible bodies 
available to report any concerns to the 
teachers and in some low-level instances 
provide mediation and support to the 
children themselves.  

The ‘Playmates’ program also provides 
benefits through the explicit instruction 
for kindergarten students on how to play 
playground-based games and utilise non-
fixed equipment, which they can later 
independently access during their lunch 
breaks.  

The provision of structured games during 
playtime is associated with significantly 
higher rates of cooperative play, reduced 
levels of rough physical play (Leff, 
Costigan & Power, 2003), and a 
substantial reduction in the frequency of 
inappropriate incidents (Franzen & 
Kamps, 2008; Murphy, Hutchison & 
Bailey, 1983).  

Additionally, as mentioned previously, an 
increasing number of children are unable 
to access playtime with peers in the 
home setting whether due to a lack of 
suitable play environments or an 
increased rate of parental anxiety.  

“I have found, through my 

years of involvement with 

‘Playmates’, that I am a 

more accepted part of the 

school community…” 
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We are finding more children entering 
our schools without the basic knowledge 
of how to play playground-based games.  

A further benefit of this program lies in 
the delivery of this non-fixed equipment 
to playgrounds that may be devoid of 
such items. A recent Australian study 
demonstrated that an overwhelming 
number of responses from school staff 
members advocating the need for more 
non-fixed equipment in playgrounds 
(Parrish et al. 2012) and some teachers 
felt that this factor alone assisted in 
creating a more cohesive environment 
and a reduction in bullying (Parrish et al. 
2012). Free access to non-fixed 
equipment also dramatically increased 
the levels of children’s physical activity 
during play time. 

Finally, the surprising benefit that I have 
discovered through the implementation 
of ‘Playmates’ in my primary schools, is 
the image boost it has provided for my 
role as the school counsellor. Too often, 
students view the counsellor as a staff 
member only ever linked to highly 
troubled or dysfunctional children and 
adolescents.  

Our involvement in a positive and 
proactive large-scale program, such as 
‘Playmates’, allows us to interact with 
the majority of the student population 
and break down that adverse image of 
our profession.  

I have found, through my years of 
involvement with ‘Playmates’, that I am a 
more accepted part of the school 
community and that students are far 
more willing to approach me when they 
have concerns. 

The school playground is often the 
epicentre of a child’s world. Whilst it is a 
positive place for many, it can be fraught 
with confusion, isolation and even 
danger for others.  

This setting is a highly effective arena for 
the instruction of positive socialisation, 
emotional and behavioural development 
and the implementation of vital physical 
activity levels, yet it is also notorious as 
being the locality of bullying and cruelty 
if these are occurring in a school.  

Given the power of this environment, it 
is surprising and disappointing how little 
of the educational and psychological 
research and interventions are directed 
solely towards this context.  

We need to provide effective 
interventions in the playground setting 
to explicitly teach children prosocial 
behaviours and to protect, empower and 
create resilience for these students once 
the structures have been removed. 
‘Playmates’ is one such program.  

Please feel free to contact me at 
vashti.casey@det.nsw.edu.au for any 
further information or if you would like 
to start up your own version of 
‘Playmates’ in your school. It is definitely 
worth the effort. 

 

 

 

 

 

 

 

 

 

 

CONTRIBUTE 
Do you have a comment, article or  

review you would like to contribute? 

The editors will publish selected entries in our 

next edition. 

Send all contributions to:  

apacs.nsw@gmail.com 

by Monday 3 August 2015. 

mailto:vashti.casey@det.nsw.edu.au
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Miori Shino 

 

For those of us undertaking the 

registration process, among the 

many other tasks we are required to 

do, we must complete 60 hours per 

year of PD.  

Trying to access courses and 

workshops mean that time is taken 

away from our working week (and 

consequently the hours we can log), 

not to mention the costs associated 

with quality courses which schools 

are not always willing to cover.  

So, here are some ways to gain some 

PD hours without taking away 

‘loggable’ hours or breaking your 

budget, which means that you can 

spend your money on other things – 

like paying for registration and to sit 

the exam! 

Readings. The journal that you 

receive in your mail from APACS is a 

good place to start. 

The School Link DVD. This contains 

several hours of fantastic material. 

Your DGO should have a copy, if not, 

contact your School Link  

co-ordinator. Speaking of School Link 

co-ordinators, ask to be on their 

mailing list, as some areas host good, 

free (or very cheap) seminars 

regularly. 

Presentations at DGO meetings. 

DGOs could even organise the 

meetings so that every fortnight, a 

different team member presents on a 

new assessment tool or a seminar 

that they have attended. 

Free webinars and recorded 

seminars. There are so many of these 

out there. Some sites to get you 

started include: 

Mental Health Professionals’ 

Network webinars – Download the 

audio or video of 34 webinars, most 

of them over an hour long. 

www.mhpn.org.au/webinars 

TED talks – Try some talks under the 

topics Cognitive Science, Depression, 

Mental Health and Psychology. 

http://www.ted.com/watch/topics 

Free online training. You can do 

these at your own pace and 

certificates can be printed out at the 

end for most of them. Try the 

following: 

3DN Intellectual Disability Learning 

by University of NSW – Learn about 

intellectual disabilities as well as 

mental disorders and improving 

communication. 8 modules. 

www.idhealtheducation.edu.au/ 

Black Dog Institute Model of Sub-

typing Depression – Learn about 

subtypes of depression, including 

diagnostic features and common 

presentations. 4 modules. 

www.blackdoginstitute.org.au 

Disability Standards for Education e-

learning by University of Canberra – 

Goes through the DDA and Education 

Standards. Some government schools 

have registered this as an event on 

MyPL@Edu. 

dse.theeducationinstitute.edu.au/

login/index.php 

COPMI eLearning courses ‘Keeping 

Families and Children in Mind’, “Let’s 

Talk About Children’ and ‘Family 

Focus’ – Learn about working with 

children and adults in families where 

a parent is suffering from a mental 

health illness. Many hours available 

here! http://www.copmi.net.au/

professionals/professional-tools/

elearning-courses.html 

Using technology in service delivery 

by ReachOut.com – Learn about 

young people’s use of technology 

and how to use technology in 

delivering services to young people. 

The site also has some free webinars 

that may be of interest. http://

au.professionals.reachout.com/

professional-development/support-

workers/using-technology-in-service-

delivery 

Obviously, registered psychologists 

can use some of these resources to 

gain points for their CPD. Keep in 

mind that, for provisional 

psychologists, every activity needs to 

be approved by your primary 

supervisor in order for it to be 

counted towards your PD hours.  

You also need to look at a wide range 

of topics so you are covering all of 

the 8 core capabilities, and 

remember to keep a record of your 

professional learning. Finally, if you 

come across any good, free training, 

please let our Provisional 

Psychologists interest group know by 

emailing apacs.nsw@gmail.com. 

PD HOURS AT NO EXTRA COST 

http://www.mhpn.org.au/webinars
http://www.ted.com/watch/topics
http://www.idhealtheducation.edu.au/
http://www.blackdoginstitute.org.au/healthprofessionals/psychology/onlinetrainingprogram.cfm
http://dse.theeducationinstitute.edu.au/login/index.php
http://dse.theeducationinstitute.edu.au/login/index.php
http://www.copmi.net.au/professionals/professional-tools/elearning-courses.html
http://www.copmi.net.au/professionals/professional-tools/elearning-courses.html
http://www.copmi.net.au/professionals/professional-tools/elearning-courses.html
http://au.professionals.reachout.com/professional-development/support-workers/using-technology-in-service-delivery
http://au.professionals.reachout.com/professional-development/support-workers/using-technology-in-service-delivery
http://au.professionals.reachout.com/professional-development/support-workers/using-technology-in-service-delivery
http://au.professionals.reachout.com/professional-development/support-workers/using-technology-in-service-delivery
http://au.professionals.reachout.com/professional-development/support-workers/using-technology-in-service-delivery
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Michele Dupe 

 

An overview of the Provisionally 

Registered Psychologists program in 

the Riverina, provided by Michael 

Kruger-Davis who co-ordinates the 

workshops. 

“In 2013, what was the Riverina 

Region had 9 provisionally registered 

psychologists. Whilst the AHPRA 

requirements were somewhat rigid, 

the experience, interest and abilities 

of their supervisors varied 

considerably.  

A workshop-focused professional 

learning model was developed to 

provide the interns with some of the 

core competencies, networking 

opportunities, professional learning 

from a number of supervisors and 

other interns who may be ‘further 

along’ the registration process. It was 

also designed to help the supervisors 

understand the requirements of 

registration. 

To date there have been 6 

workshops: 

 Legal and legislative requirements, 

personal philosophy, case 

examples 

 Ethical decision making and ethical 

dilemmas; writing case studies 

 Historical understanding of 

psychology. Each intern presented 

an overview of a theory (e.g RET, 

Gestalt, TA, psychoanalysis, 

behaviourism  etc) 

 Hearing impairment and doing a 

‘mental status examination’ 

 Personality theories and 

personality assessment 

 Cultural issues in therapy 

The workshops have been very 

successful and well received by the 

interns. We have also had 

participants from health and CAMHS 

join us. We will start focusing on 

preparation for the exam as a regular 

part of each of the workshops” 

Melissa Moss is a provisional 

psychologist working in Albury. 

“I have been very lucky to work with 

a group of school counsellors who 

are committed to supporting each 

other and sharing their knowledge. In 

2012, I had started to talk to my DGO 

about completing my registration as 

a psychologist through AHPRA.  

We talked to other people 

completing or thinking about 

registration in our surrounding areas 

and from this we were invited to 

attend the Provisionally Registered 

Psychologists Workshops and 

developed a network of support for 

both myself and my supervisor. 

I have attended 6 meetings so far, 

one each term since the beginning of 

2013. The first workshop covered 

how to complete the registration 

process and supported people to find 

supervision and secondary 

supervision.  

The workshop on ethics looked at 

relevant documentation from both 

the DEC and AHPRA; we also 

discussed different scenarios in light 

of the documentation to determine 

appropriate intervention. 

Our third workshop focused on the 

historical context of psychology and 

therapies; each provisional 

psychologist researched and 

presented on a different area. The 

next workshop focused on the 

Disability Discrimination Act and 

Disability Standards. Presentations 

on hearing impairments and Mental 

Status Examinations were given. 

This year the first workshop looked at 

personality and assessments of 

personality. The second workshop 

looked at cultural issues in therapy. 

It has been really helpful to have the 

support of this group to explore how 

the core capabilities, as defined by 

AHPRA, present in our daily work and 

come together as provisional 

psychologists and supervisors to 

reflect on our practice. We also 

discussed different scenarios in light 

of the documentation to determine 

appropriate intervention.” 

 

 

RIVERINA SUPPORT FOR PROVISIONALS 
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Kim De Deckker 

 

Many School Counsellors are aware 

that the journey to becoming a 

registered psychologist changed 

significantly in 2010 when there was 

a move from individual state and 

territory registration to a national 

registration system with the 

Psychological Board of Australia.  

It was no doubt always a rigorous 

journey, but the requirements for 

psychology registration toughened 

up significantly at this point and the 

task of becoming a registered 

psychologist became much more 

challenging and time consuming than 

in the past. This also meant that the 

requirements for being a primary 

supervisor have become more 

arduous and as a result there are 

fewer supervisors able and willing to 

supervise. 

The registration process over a 

minimum of 2 years now includes:  

 3080 hours of supervised practice 

(including 770 hours working with 

adults),  

 176 hours of direct supervision,  

 detailed daily log books,  

 6 case studies,  

 5 other assessments types,  

 6 monthly progress reports 

including two case examples,  

 120 hours of professional 

development and,  

 A fairly hefty examination.  

The psychologist must demonstrate 

competencies in 8 areas and must be 

able to administer and interpret a 

variety of assessments, including 

personality and memory 

assessments. 

It is arduous and daunting to fit this 

in as a School Counsellor (or as a 

supervisor!), but rest assured it is 

doable. There are elements of the 

registration process that are easily 

achieved as a school counsellor (like 

becoming proficient in cognitive) that 

may be very difficult for a provisional 

psychologist working in another 

domain of psychology (e.g. how does 

an organisational psychologist justify 

using a WPPSI?).  

Similarly, there are some areas of the 

registration process that are 

extremely challenging in the School 

Counsellor role, such as meeting the 

adult hours requirement and utilising 

personality assessments in an ethical 

and useful way.   

Having just finished my registration 

(hoorah!), I’ve been reflecting on 

what was most helpful in getting me 

through the process. Firstly, of 

course, having a great supervisor was 

an amazing help. It is also important 

to know that you can have more than 

one secondary supervisor and it can 

certainly be useful to utilise the 

experience of various other 

psychologists. 

Being organised, as clichéd as it 

sounds, definitely helps. There are 

just so many assessment types in the 

registration process that it would be 

pretty daunting to try and whip them 

all up at the end. Making a plan with 

your supervisor to hand a task in 

each supervision session can even 

out the load. Completing your log 

book every day means it is never a 

big task. Easier said than done 

though, I know… 

Most importantly though…don’t 

reinvent the wheel! There is simply 

no way that I would have managed to 

get through this journey without the 

help of other provisional 

psychologists.  

We’re all fumbling through this 

together and each person I’ve spoken 

to has at least a few tips up their 

sleeves. Sharing plans, schedules, 

case study advice, e-mail responses 

from AHPRA to tricky questions and 

many more elements was totally 

invaluable throughout registration. 

Calling up a school counsellor friend 

to ask how to describe an LST 

meeting in a log book, what their 

literature review looked like, or when 

they did their ‘target problems’ was 

normalising and reassuring. 

It is for this reason that in the last 12 

months, APACS NSW have launched 

their Interest Group designed 

especially to help support 

provisionally registered psychologists 

on their arduous journey to 

becoming fully registered 

psychologist School Counsellors. It is 

still in its early stages, but we have a 

sizeable membership.  

We have surveyed the group 

members and as a result have begun 

providing professional development 

to help with some of those tricky 

elements of the registration process 

such as personality and memory 

assessments. We are also hoping that 

the group will help people link up 

and provide support and guidance for 

each other throughout the process. 

THE JOURNEY TO REGISTRATION 



 

51 

REFLECTIONS ON HAVING A SCIT 

Brian Bazzo 

 

Having counsellors in training spend 

time with school counsellors in the 

field has a very long tradition in NSW 

starting many, many years ago when 

School Counsellors in Training (SCITs) 

not only regularly spent time with 

counsellors in the field but they even 

spent a week with a counsellor in the 

country. 

Admittedly, this was an attempt to 

encourage trainees to apply for 

country appointments and it did have 

some limited success. During country 

week, trainees could learn about 

country hospitality, avoiding 

kangaroos on rural roads and how to 

administer an individual IQ test in the 

weather shed of a one teacher 

school. 

Over the years, changes to the 

training of counsellors have also 

been reflected in the way SCITs gain 

field experience and see the work of 

school counsellors at first hand. To 

me, these practicum and professional 

learning placements are important 

not only to the trainees but also to us 

practicing school counsellors and to 

the profession as a whole. 

As I write SCITs from Sydney 

University are undertaking a five 

week placement with school 

counsellors. It can be a big 

commitment to have a trainee with 

you full time for five weeks. If it is too 

big a commitment there are ways 

around this.  

For example, I’m working in a group 

where the DGO proposed we take on 

a trainee as a group. The trainee is 

now spending time with myself and 

three other counsellors each week. I 

believe that this is an excellent 

approach as it not only shares the 

load, but also provides the trainee 

with the opportunity to experience a 

number of approaches to school 

counselling. And many individual 

approaches there are! 

Why am I willing to take on a 

trainee?  

The learning is two way. Not only can 

I share my experience with the 

trainee but trainees have up to date 

knowledge and training so I can learn 

a lot from them. 

It helps equip trainees for school 

counselling. We often complain 

about courses being “too theoretical” 

and here is a chance to help change 

that. 

It is beneficial to the profession. The 

better the training, the better the 

professionals, and the better the 

profession. They can contribute to 

counselling by providing additional 

insights and suggestions with 

particular cases. 

It can be fun having someone else 

with you while you are working. In a 

profession where we spend too much 

time working on our own we should 

welcome the chance to have 

someone with us. 

Are there any downsides?  

It doesn’t pay much. Well yes, but 

then who became a school counsellor 

because of the money! 

You have someone watching what 

you do. Every time we work with a 

client we have someone (the client) 

watching and assessing us. Our high 

school clients probably assess our 

counselling skills more than any 

counsellor in training is likely to. 

You have to do some evaluation. Not 

arduous and it helps us in doing our 

own self-reflection as required for 

registration. 

The SCITs that I have worked with 

over the years have been excellent 

and great to work with. I have gained 

a tremendous amount from the 

experience believe the trainees did 

also. By being APACS members we 

are demonstrating our commitment 

to school counselling as a significant 

profession.  

I would recommend APACS members 

to participate in Counsellor in 

Training practicums and placements 

to help maintain high quality training, 

provide us with excellent counsellors 

and in turn enhance the profession. 

If you haven’t participated yet, give it 

a go. You have nothing to lose and 

everything to gain. You’ll potentially 

meet some interesting and talented 

trainees, hone your own skills, reflect 

on your work and have a great time. 
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Maintaining Registration 

For information on maintaining 

your registration as a Psychologist 

in Australia go to: 

www.psychologyboard.gov.au/

Registration/General.aspx  

Provisional Registration 

For individuals wanting to gain 

registration go to  

www.psychologyboard.gov.au/

Registration/Provisional.aspx  

National Psychology Exam 

The national psychology 

examination ensures a consistent 

professional standard of 

psychologists nationally. Passing 

the examination will be required 

in order to gain general 

registration. 

You can download the Guidelines 

for the National Psychology 

Examination available on 

the Codes, Guidelines and Policies 

page.  

Find out about purpose of the 

examination including overall 

requirements, exemptions and 

transition provisions. 

Summary of requirements for 

supervisors and the supervision 

training program  

A Psychology Board of Australia 

approved supervision training 

program (which is referred to as 

‘full-training’) must be 

successfully completed by 

registered psychologists to be 

eligible to supervise provisionally 

or generally registered 

psychologists. 

 To be eligible for the full-training, 

you must have held general 

registration as a psychologist for a 

minimum of 18 months before 

commencing the training. 

 The full-training is a competency-

based supervisor training program 

that includes three components: 

 1.    Knowledge assessment 

(preparatory work) relating to 

knowledge of Board guidelines 

and best-practice supervision 

methods. This component is 

completed on-line. 

2.    Skills training.  

This component includes a 

minimum 12 hours direct training 

as a two day face to face 

workshop 

3.   Competency-based 

assessment and evaluation of 

participants to be completed no 

later than three months after 

skills training. 

The three components must be 

completed sequentially. 

 Further details can be found on 

the Psychology Board of Australia 

website at: 

www.psychologyboard.gov.au/

Standards-and-Guidelines/Codes-

Guidelines-Policies.aspx 

 www.psychologyboard.gov.au/

Registration/Supervision.aspx 

 www.psychologyboard.gov.au/

Standards-and-Guidelines/FAQ/

Supervision-FAQ.aspx 

AHPRA Cadabra! 

http://www.psychologyboard.gov.au/Registration/General.aspx
http://www.psychologyboard.gov.au/Registration/General.aspx
http://www.psychologyboard.gov.au/Standards-and-Guidelines/Codes-Guidelines-Policies.aspx
https://staffowa.det.nsw.edu.au/owa/redir.aspx?C=8JaKOuJZWEi1SKC_Vk30yE-vOt08ktFIKt93YwMc_VIlMLRJ93YiGGZGcNHTbz_HV6JsTaRuL7w.&URL=http%3a%2f%2fwww.psychologyboard.gov.au%2fStandards-and-Guidelines%2fCodes-Guidelines-Policies.aspx
https://staffowa.det.nsw.edu.au/owa/redir.aspx?C=8JaKOuJZWEi1SKC_Vk30yE-vOt08ktFIKt93YwMc_VIlMLRJ93YiGGZGcNHTbz_HV6JsTaRuL7w.&URL=http%3a%2f%2fwww.psychologyboard.gov.au%2fStandards-and-Guidelines%2fCodes-Guidelines-Policies.aspx
https://staffowa.det.nsw.edu.au/owa/redir.aspx?C=8JaKOuJZWEi1SKC_Vk30yE-vOt08ktFIKt93YwMc_VIlMLRJ93YiGGZGcNHTbz_HV6JsTaRuL7w.&URL=http%3a%2f%2fwww.psychologyboard.gov.au%2fStandards-and-Guidelines%2fCodes-Guidelines-Policies.aspx
https://staffowa.det.nsw.edu.au/owa/redir.aspx?C=8JaKOuJZWEi1SKC_Vk30yE-vOt08ktFIKt93YwMc_VIlMLRJ93YiGGZGcNHTbz_HV6JsTaRuL7w.&URL=http%3a%2f%2fwww.psychologyboard.gov.au%2fRegistration%2fSupervision.aspx
https://staffowa.det.nsw.edu.au/owa/redir.aspx?C=8JaKOuJZWEi1SKC_Vk30yE-vOt08ktFIKt93YwMc_VIlMLRJ93YiGGZGcNHTbz_HV6JsTaRuL7w.&URL=http%3a%2f%2fwww.psychologyboard.gov.au%2fRegistration%2fSupervision.aspx
https://staffowa.det.nsw.edu.au/owa/redir.aspx?C=8JaKOuJZWEi1SKC_Vk30yE-vOt08ktFIKt93YwMc_VIlMLRJ93YiGGZGcNHTbz_HV6JsTaRuL7w.&URL=http%3a%2f%2fwww.psychologyboard.gov.au%2fStandards-and-Guidelines%2fFAQ%2fSupervision-FAQ.aspx
https://staffowa.det.nsw.edu.au/owa/redir.aspx?C=8JaKOuJZWEi1SKC_Vk30yE-vOt08ktFIKt93YwMc_VIlMLRJ93YiGGZGcNHTbz_HV6JsTaRuL7w.&URL=http%3a%2f%2fwww.psychologyboard.gov.au%2fStandards-and-Guidelines%2fFAQ%2fSupervision-FAQ.aspx
https://staffowa.det.nsw.edu.au/owa/redir.aspx?C=8JaKOuJZWEi1SKC_Vk30yE-vOt08ktFIKt93YwMc_VIlMLRJ93YiGGZGcNHTbz_HV6JsTaRuL7w.&URL=http%3a%2f%2fwww.psychologyboard.gov.au%2fStandards-and-Guidelines%2fFAQ%2fSupervision-FAQ.aspx
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Leonee Dixon 

Robinson, J., Rodrigues, M., 

Fisher, S. & Herrman, H. (2014). 

Suicide and Social Media: Report 

of the Stakeholder Consultation. 

Young and Well Cooperative 

Research Centre, Melbourne 

Summary  

 Suicide, and suicide-related 

behaviours are a significant public 

health problem both in Australia 

and internationally. The media 

has traditionally been widely seen 

as playing an important role in the 

prevention of suicide. However, 

the last decade has seen the 

advent of social media sites, 

which allow users to not only 

receive information, but to create 

and exchange their own content. 

These forums, in particular blogs 

and social networking sites, are 

commonly used for the expression 

of suicidal feelings and for the 

communication about suicide-

related behaviour with others, 

and as such have presented a 

series of new challenges for the 

field of suicide prevention. 

 The aims of this study were 

twofold: 

1.     To conduct a scoping exercise 

in order to establish what is 

currently known about suicide 

and social media as well as the 

extent of work and activity 

currently underway that relates to 

suicide-related behaviour and 

social media; and 

2.     To conduct a stakeholder 

consultation in order to 

determine current gaps in 

knowledge, community 

perceptions of the relationship 

between suicide and social media, 

and future priorities for work in 

this field. 

 The study employed three 

discrete studies in order to 

address these aims: 

1.      An examination of the peer-

reviewed literature relating to 

suicide and social media; 

2.     An in-depth internet search 

to identify the ways in which 

organisations use social media for 

suicide prevention; and 

3.     A series of stakeholder 

surveys. 

The study was conducted by 

Orygen Youth Health Research 

Centre (OYHRC) and Centre for 

Youth Mental Health, The 

University of Melbourne and 

Community Works (Australia) 

under the auspice of the Young 

and Well Cooperative Research 

Centre Australia (CRC) and the 

World Health Organization (WHO) 

Collaborating Centre in Mental 

Health Melbourne, in consultation 

with the WHO Western Pacific 

Regional Office of the World 

Health Organization.  

 

http://

www.youngandwellcrc.org.au/

knowledge-hub/publications/

suicide-and-social-media/

#sthash.z7hNLOVX.dpuf 

  

 

Suicide and Social Media 

https://staffowa.det.nsw.edu.au/owa/redir.aspx?C=TQCMigJyn0uNPYXSY3ba2s7QT4V6gtFIBlBqP3JefR8u3Kgbo14CdT1apM2o2XDGGUpdejMDhYI.&URL=http%3a%2f%2fwww.youngandwellcrc.org.au%2fknowledge-hub%2fpublications%2fsuicide-and-social-media%2f%23sthash.z7hNLOVX.dpuf
https://staffowa.det.nsw.edu.au/owa/redir.aspx?C=TQCMigJyn0uNPYXSY3ba2s7QT4V6gtFIBlBqP3JefR8u3Kgbo14CdT1apM2o2XDGGUpdejMDhYI.&URL=http%3a%2f%2fwww.youngandwellcrc.org.au%2fknowledge-hub%2fpublications%2fsuicide-and-social-media%2f%23sthash.z7hNLOVX.dpuf
https://staffowa.det.nsw.edu.au/owa/redir.aspx?C=TQCMigJyn0uNPYXSY3ba2s7QT4V6gtFIBlBqP3JefR8u3Kgbo14CdT1apM2o2XDGGUpdejMDhYI.&URL=http%3a%2f%2fwww.youngandwellcrc.org.au%2fknowledge-hub%2fpublications%2fsuicide-and-social-media%2f%23sthash.z7hNLOVX.dpuf
https://staffowa.det.nsw.edu.au/owa/redir.aspx?C=TQCMigJyn0uNPYXSY3ba2s7QT4V6gtFIBlBqP3JefR8u3Kgbo14CdT1apM2o2XDGGUpdejMDhYI.&URL=http%3a%2f%2fwww.youngandwellcrc.org.au%2fknowledge-hub%2fpublications%2fsuicide-and-social-media%2f%23sthash.z7hNLOVX.dpuf
https://staffowa.det.nsw.edu.au/owa/redir.aspx?C=TQCMigJyn0uNPYXSY3ba2s7QT4V6gtFIBlBqP3JefR8u3Kgbo14CdT1apM2o2XDGGUpdejMDhYI.&URL=http%3a%2f%2fwww.youngandwellcrc.org.au%2fknowledge-hub%2fpublications%2fsuicide-and-social-media%2f%23sthash.z7hNLOVX.dpuf
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CHANGES TO ADHC SUPPORT 

FaCS Strengthening supports for 

children and families 0-8 years 

Position paper September 2013 

http://www.adhc.nsw.gov.au/

__data/assets/file/0011/274286/

ADHC_StrentheningSupp_PositionPa

per_Dec2013.pdf 

 

Summary taken from the position 

paper. See website for more details. 

 

The reform strategy is Ageing, 

Disability and Home Care’s (ADHC) 

commitment under Stronger 

Together 2 (ST2) to improve the way 

that services are provided for 

children with disability and their 

families.  

The key principle underpinning the 

reform strategy is that children aged 

0 – 8 and their families will receive 

support that address their needs in a 

holistic and integrated way, in 

mainstream settings, supported by 

the specialist system.  

The NSW Government has 

committed an additional $180 

million over five years to expand the 

range, availability, quality and 

flexibility of support services for 

children with disability aged 0 – 8 

and their families in mainstream 

settings, in partnership with the 

specialist system.  

Through the reform strategy, ADHC 

will build the capacity of the service 

system and community to provide 

comprehensive, coordinated and 

flexible supports for children aged 0 

– 8 and their families in mainstream 

settings, supported by the specialist 

system. 

The vision of this reform strategy is 

that children with disability aged 0 – 

8 years, and their families, will 

receive specialist supports that 

address their needs in a holistic and 

integrated way, in mainstream 

environments, supported by the 

specialist system. 

Stronger Together (ST2) is the NSW 

Government’s five-year plan to 

provide greater assistance and long-

term practical solutions for people 

with disability and their families. The 

ST2 priorities for children with 

disability and their families are 

broadly aligned with the proposed 

National Disability Insurance Scheme 

(NDIS) that will provide insurance 

cover to all Australians in the event 

of significant disability. In NSW, the 

transition to a full scheme will 

commence in July 2016, with the full 

scheme expected to be in place by 1 

July 2018. 

 

Reform Strategies 

Improve access, availability and 

quality of services through 

investment in supports delivered in 

mainstream settings  

Under Stronger Together 2 (ST2), 

Ageing, Disability and Home Care 

(ADHC) is allocating $180 million 

over five years to expand the range, 

availability and quality of disability 

support for children with disability 

and their families living in NSW. 

Existing programs to be expanded 

include: Autism Flexible Funding; 

Skill Development for Children and 

Young People; Social and Support 

Networks. 

Therapy supports - will be provided 

in the context of person and family 

centred practice and targeted across 

the lifespan, including at key 

transition points. A key role for 

therapy staff will be to maximise the 

capacity of existing services to 

support children with disability.  

Intensive Family Support - includes 

the introduction of a continuum of 

support for families experiencing 

periods of stress so that they can 

access the right supports at the right 

time. Families will be supported to 

build their capacity and resilience to 

restabilise routines, maintain 

effective family functioning and 

prepare for and manage future 

periods of stress.  

Improve systemic and practice 

collaboration between the disability 

sector and mainstream agencies. 

ADHC is investing $6 million in 2013 

and 2014 to strengthen the capacity 

of services supporting children with 

disability 0 – 8 years. This funding 

will provide an additional 965 places 

for children and their families over 

the two years, and will be provided 

to: specialist providers working in 

partnership with mainstream 

providers; or mainstream providers 

to support children with disability 

and their families; or other inclusive 

practice models.  

Reorient services, systems and 

practice in mainstream and specialist 

services . 

A range of strategies will be 

implemented to integrate the 

specialist service system within 

mainstream settings and ensure 

coordinated service pathways for 

children and families. 

Children with disability may access 

multiple supports through their 

community, mainstream services, 

their informal networks and ADHC 

http://www.adhc.nsw.gov.au/__data/assets/file/0011/274286/ADHC_StrentheningSupp_PositionPaper_Dec2013.pdf
http://www.adhc.nsw.gov.au/__data/assets/file/0011/274286/ADHC_StrentheningSupp_PositionPaper_Dec2013.pdf
http://www.adhc.nsw.gov.au/__data/assets/file/0011/274286/ADHC_StrentheningSupp_PositionPaper_Dec2013.pdf
http://www.adhc.nsw.gov.au/__data/assets/file/0011/274286/ADHC_StrentheningSupp_PositionPaper_Dec2013.pdf
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direct services. There will be a range 

of reforms to ADHC direct disability 

services in NSW to embed a tiered 

early intervention support system 

into mainstream practices. This 

includes redefining how supports are 

provided by Community Support 

Teams (CSTs). 

The non-government sector will be 

the primary provider of therapy for 

the 0 – 8 age group with children 

only being referred to CSTs in 

exceptional circumstances.  

The ST2 investment strategy will 

deliver a total of 11,800 new child, 

family and therapy places to the non

-government sector by 2016. The 

purpose of this investment is to build 

on the existing range of supports and 

services available for children with 

disability and their families. 

Any CST supports that are provided 

directly to children aged 0 – 8 years 

will be provided through mainstream 

settings. The aim of these supports 

will be to facilitate the child and 

family’s access to everyday settings 

(e.g. child care). The emphasis will be 

on maintaining formal and informal 

support arrangements and building 

the capacity of local communities 

and mainstream services to respond 

to the needs of children with 

disability and their families.  

All strategies and funded services 

will need to align with National 

Disability Insurance Scheme (NDIS) 

planning processes, service delivery 

principles and models of delivery. 

They will need to focus on person 

and family centred approaches that 

enable children with disability and 

families to have control over what 

services and supports they access 

and how they are used. They will 

also focus on lifespan approaches to 

support that will create clear long 

term pathways for children and their 

families, embedding early 

intervention and prevention across a 

person’s whole life, with early 

childhood intervention being 

prioritised. 

Districts are also actively building 

partnerships with and between 

specialist services, non-government 

organisations and other government 

agencies including Department of 

Education and Communities (DEC), 

NSW Health and local government. 

FACS has established a governance 

structure that will ensure that 

driving the reform is shared across 

government and throughout the 

service system. A Statewide 

Reference Group has been 

established to ensure a systematic 

and coordinated approach to the 

reform by engaging key external 

stakeholders in the governance 

process and facilitating sharing of 

strategies and information across 

agencies. The group is comprised of 

representatives from NSW Kids and 

Families (a pillar organisation of 

NSW Health), DEC, Community 

Services, the early childhood and 

disability sectors and family 

representatives. 

 

Tiered Early Intervention Support 

System 

Tier 1 – Universal services and 

supports are aimed at the general 

population and are accessible to all. 

Their main goal is to increase 

protective factors and reduce risks 

for child development, provide 

support for optimal family and 

community environments for all 

children, and provide early 

identification and referral for 

children and families who may 

require more targeted or tertiary 

services. In addition to core 

maternal, child and family health, 

General Practitioners, early 

childhood education 

and care services, 

and family support 

services, universal 

approaches include 

broader supports such as paid 

parental leave, medical benefits, 

child care assistance and the 

provision of information about child 

development. 

Tier 2 – Targeted services and 

supports target children and families 

or communities who have a higher 

need or higher risk than the general 

population. They aim to minimise the 

effect of risk factors for children and 

to build protective factors and 

resilience. Importantly, the services 

and supports work to reduce 

inequalities in outcomes between 

groups of children. Priority and 

increased access to universal services 

is one form of targeted support, for 

example, health care concessions, 

child care assistance, family 

payments and rebates, and offering 

an additional year of preschool to 

disadvantaged children. Other forms 

include: outreach programs, 

supported playgroups, health 

services, disability and inclusion 

support services and parenting or 

family relationships programs.18  

Tier 3 – Intensive services and 

supports are individually tailored 

responses to a particular child and 

family situation that is highly 

stressful and may be ongoing. 

Examples are parental substance 

abuse, mental illness and 

homelessness, and when children are 

experiencing or at risk of abuse or 

serious harm. The aim of these 

services is to prevent or reduce the 

risks to children and build parents’ 

skills and capacity. These services 

may include intensive whole-of-

family services, specialists and 

treatment programs for parents. 

http://www.adhc.nsw.gov.au/ 
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ANNOTATED BIBLIOGRAPHIES 

Dr Susan Colmar 

Program Director Masters of 

Teaching (School Counselling/

School Psychology) 

The University of Sydney 

It gives me great pleasure to 

introduce APACS’ members to 

three annotated bibliographies 

prepared by students as part of 

their Masters of Teaching (School 

Counselling/School Psychology) 

requirements at The University of 

Sydney.  

All students have given 

permission for the inclusion of 

their work in the Annual, and 

permission for me to make 

appropriate adjustments where 

necessary (a variation on my 

famous red pen). These three are 

representative and were 

completed at a high level.  

However, I have more than 100 

such “assignments” available and 

they are all very good indeed. It is 

planned to include more of these 

in future editions of the 

newsletters. Otherwise, the 

Annual would have been filled up. 

The annotated bibliography is a 

key element in a wider 

assignment I have developed, 

where students prepare 

pamphlets suitable for children/

young people, their parents and a 

third one for their teachers.  

Students must distil the relevant 

information into each pamphlet 

and ensure these are audience 

appropriate. These are also 

always at a very high to 

outstanding level.  

Indeed to use the word 

professional standard is no 

misnomer as the pamphlets, with 

an annotated bibliography, are 

potentially publishable. 

I trust colleagues will enjoy this 

sampling of my students’ work. 

You can also understand why I am 

smiling! 

For further information please 

contact Dr Susan Colmar: 

Room 805, Education Building 

A35, The University of Sydney 

NSW 2006  

T +61 2 9351 6265  

F +61 2 9351 2606  

E susan.colmar@sydney.edu.au  

W http://sydney.edu.au 
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Supporting 
Children 
through 
Parents’ 
Mental Health 
Issues 

 

Prepared by Andrew Stephens. 

Brockington, I. A. N., Chandra, P., 
Dubowitz, H., Jones, D., Moussa, S., 
Nakku, J., & Ferre, I. Q. (2011). WPA 
guidance on the protection and 
promotion of mental health in children 
of persons with severe mental 
disorders. World Psychiatry, 10, 93-102. 
doi: 10.1002/j.2051-
5545.2011.tb00023.x 

These guidelines detail the World 
Psychiatric Association’s 
recommendations to health practitioners 
for addressing the needs of children of 
parents with mental illnesses. This 
includes detailed information about the 
risk to children (from in utero onwards), 
and important steps – such as raising the 
awareness of practitioners to the risks – 
which should be taken to ensure these 
children’s ongoing wellbeing. 

 

Children of Parents with a Mental Illness 
(COPMI). (2014). Parents and families. 
Retrieved 11 March, 2014, from 
www.copmi.net.au 

Children of Parents with a Mental Illness 
(COPMI) is the leading organisation for 
information and support for children and 
others experiencing parental mental 
illness in Australia. This section of the 
website provides a wealth of information 
in forms suitable for: parents, young 
children, adolescents, health 
professionals and the wider community, 
on various issues related to parental 
mental health and illness. 

 

Chovil, N. (2004). Talking to children and 
youth: When it's time to discuss a family 
member's mental illness or alcohol/drug 
problem. Retrieved 30 March, 2014, 
from www.heretohelp.bc.ca/visions/
parenting-vol2/talking-to-children-and-
youth 

Nicole Chovil’s article on the Here to 
Help website provides useful advice for 
parents considering whether/how to talk 

to their children about their mental 
illness. The article covers what parents 
should talk about, common questions 
children may ask, and highlights key 
messages that should be communicated 
to children in the context of the 
discussion. 

Cowling, V., & McGorry, P. D. (2012). 
Parental mental illness is a family 
matter. Medical Journal of Australia 
OPEN, 1, 5. doi: 10.5694/mjao12.10553 

This editorial article provides a useful 
overview of the state of research and the 
known facts pertaining to parental 
mental illness in an Australian context. 
The article touches on issues of research 
into prevalence, the impact of parental 
mental illness on families, and 
interventions to support children and 
parents living within a context of 
parental mental illness. 

 

Goodyear, M., Cuff, R., Maybery, D., & 
Reupert, A. (2009). A peer support 
program for children of parents with a 
mental illness. Australian eJournal for 
the Advancement of Mental Health, 8, 
296-304. doi: 10.5172/jamh.8.3.296 

This article provides an overview of the 
mental health outcomes and risk factors 
for children of parents with mental 
illness, and a review of current 
interventions aimed at preventing 
negative outcomes in these children. The 
bulk of the article presents research 
findings from a peer-support 
intervention program, CHAMPS (Children 
and Mentally Ill Parents). The results 
indicated significant improvements in 
wellbeing post-intervention. 

 

Kids’ Help Line. (n.d.). Kids Help Line. 
Retrieved 23 March, 2013, from 
www.kidshelp.com.au 

This official website of the Kids’ Help Line 
children’s support organisation provides 
useful information on seeking help for 
children. The content is suitably 
differentiated for ‘young children’ and 
‘teens and adolescents’, and provides 
access to various sources of help, 
including: the Kids’ Help Line phone 
number, web counselling, and email 
counselling. 

 

Kowalenko, N. M., Mares, S. P., 
Newman, L. K., Williams, A. E. S., 

Powrie, R. M., & Doesum, K. T. M. v. 
(2012). Family matters: Infants, toddlers 
and preschoolers of parents affected by 
mental illness. Medical Journal of 
Australia OPEN, 1, 14-17. doi: 10.5694/
mjao11.11285 

This paper discusses risk factors to young 
children living with parents who are 
suffering from mental illnesses. The 
article outlines in detail the impact of 
parental depression, borderline 
personality disorder and psychosis on 
young children and discusses 
implications for health practitioners. 

 

Maybery, D., Reupert, A., Patrick, K., 
Goodyear, M., & Crase, L. (2005). 
VicHealth research report on children at 
risk in families affected by parental 
mental illness. Melbourne, Australia: 
Victorian Health Promotion Foundation. 

This report presents research findings on 
risk factors and levels of risk to children 
of parents with mental illnesses in 
Australia. The report presents findings on 
the correlates of risk to these children. 

 

Pitman, E., & Matthey, S. (2004). The 
SMILES Program: A group program for 
children with mentally ill parents or 
siblings. American Journal of 
Orthopsychiatry, 74, 383-388. doi: 
10.1037/0002-9432.74.3.383 

Pitman and Matthey’s (2004) article 
presents the findings of research into 
SMILES (Simplifying Mental Illness + Life 
Enhancement Skills) – an intervention 
program aimed at children of parents 
with mental illnesses. The paper includes 
a useful overview of prevalence 
estimates, risk factors, and the needs of 
children of parents with mental illnesses. 
The paper revealed that SMILES had a 
positive impact on children’s 
understanding of mental illness and in 
increasing their coping skills. 

 

Reupert, A. E., Cuff, R., Drost, L., Foster, 
K., Doesum, K. T. M. v., & Santvoort, F. 
v. (2012). Intervention programs for 
children whose parents have a mental 
illness: a review. Medical Journal of 
Australia OPEN, 1, 18-22. doi: 10.5694/
mjao11.11145 

The article provided a useful summary of 
a range of programs targeted towards 
children of parents with a mental illness. 
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The article offered a summary of 
program content, as well as an overview 
of research, results and outcomes. 
Overall, the article identified 
psychoeducation as an integral 
component of all intervention programs 
aimed at this group. 

Reupert, A. E., Maybery, D. J., & 
Kowalenko, N. M. (2012). Children 
whose parents have a mental illness: 
Prevalence, need and treatment. 
Medical Journal of Australia OPEN, 1, 7-
9. doi: 10.5694/mjao11.11200 

This article provides an overview of 
statistics related to parental mental 
illness in Australia. The article also briefly 
mentions research into risk and 
protective factors affecting children of 
parents with mental illnesses. 

 

Phelan, R. F., Howe, D. J., Cashman, E. 
L., & Batchelor, S. H. (2012). Enhancing 
parenting skills for parents with mental 
illness: The mental health positive 
parenting program. Medical Journal of 
Australia OPEN, 1, 30-33. doi: 10.5694/
mjao11.11181 

This paper presets the findings of the 
Mental Health Positive Parenting 
Program (MHPPP), a social learning 
program aimed at supporting parents 
with mental illnesses in caring for and 
supporting their children. The paper 
discusses the difficulties in parenting 
with a mental illness, and the needs of 
parents, as well as reviewing existing 
interventions aimed at supporting 
parents. The paper concludes with the 
finding that the MHPPP is effective at 
reducing dysfunctional parenting 
behaviours and child behaviour 
problems. 

 

Siegenthaler, E., Munder, T., & Egger, M. 
(2012). Effect of preventive 
interventions in mentally ill parents on 
the mental health of the offspring: 
systematic review and meta-analysis. 
Journal of the American Academy of 
Child and Adolescent Psychiatry, 51, 8-
17. doi: 10.1016/j.jaac.2011.10.018 

This review article reports on the effect 
of interventions, which are aimed at 
parents with mental illnesses, on the 
health and wellbeing of their children. 
The review draws the conclusion that 
interventions appear successful at 

preventing negative mental health 
outcomes in the children of parents with 
mental illnesses (interventions decreased 
the risk by 40%). 

 

Tartakovsky, M. (2010, December 30). 
Should you tell your kids about your 
mental illness? [Web log post] Retrieved 
from http://psychcentral.com/blog/
archives/2010/12/30/should-you-tell-
your-kids-about-your-mental-illness 

This information sheet provides useful, 
practical advice to parents on discussing 
their mental illness with their children. 
The site includes information on the 
benefits of speaking to their children, the 
dangers of not doing so, and practical 
hints on how to approach the issue with 
their children. 

 

Gay and Lesbian 
Students’ 
Support  

Prepared by 
Kristina de Jong 

 

Anti-Discrimination Board of New South 
Wales.  (2011). ABD factsheet. Retrieved 
15 April, 2014 from  http://
www.antidiscrimination.lawlink.nsw.go
v.au/agdbasev7wr/adb/documents/
pdf/
homosexual_discrimination_0311.pdf#x
ml=http://search.lawlink.nsw.gov.au/
isysquery/b5beac69-90a9-440e-8925-
c8e4eb9e1cb9/2/hilite/ 

A factsheet developed by the NSW Anti-
Discrimination Board, containing the 
laws pertaining to homosexual 
discrimination. It highlights the 
application of the law, including laws 
relevant to students studying at 
government schools, colleges or 
universities.  It also suggests ways in 
which to deal with the harassment or 
vilification, how to make a complaint, 
and some examples of previous 
complaints made. 

 

Advocates for youth. Rights. Respect. 
Responsibility. I think I might be lesbian 
(gay/bisexual), now what do I do? 
(n.d.). Retrieved 9 April, 2014 from 
http://www.advocatesforyouth.org 

A brochure made for three differing 

audiences (lesbian/gay/bisexual) that 
contains information about what it 
means to be lesbian/gay/bisexual; 
highlighting how one might know, 
possible associated feelings, health 
concerns, learning to like yourself, who 
to tell, and finding others ‘like me’.   

 

Callahan, C. J.  (2001). Protecting and 
counseling gay and lesbian students. 
Journal of Humanistic Counseling, 
Education and Development, 40, 5-10. 
doi: 10.1002/j.2164-
490X.2001.tb00097.x 

This key research article explores the 
issues and concerns of those students 
who identify as gay or lesbian.  It 
identifies issues raised within the school 
counselling environment and include: 
risk of school failure, suicide, 
harassment, and serious life problems.  It 
recommends some counselling strategies 
to deal with these issues. 

 

Colorado State University: GLBQT 
Resource Centre.  (2008-2014). 
Roommates  with GLBT students.  
Retrieved 9 April, 2014 from http://
glbtss.colostate.edu/roommates-with-
gblt-students 

A webpage developed by the University 
of Colorado, for students living on 
campus who may be living with a gay, 
lesbian, bisexual, or transgender (GLBT) 
during their time at college.  It challenges 
common areas of homophobic concern 
that include: ‘gay by association’, nudity, 
dressing, and showering around their gay 
roommate, and being ‘pushed’ to be gay 
themselves. 

 

Dubuque Human Rights Commission.  
(n.d.).  Myths and facts about gay and 
lesbian people.  Retrieved 9 April, 2014 
from http://www.cityofdubuque.org 

A factsheet developed by the Dubuque 
Human Rights commission in conjunction 
with the Dubuque’s city council.  It asks 
its readers to contend some of the 
negative stereotypes of gay, lesbian, and 
bisexual people, stating that they are 
based on erroneous or 
inadequate information.  

 

DeBord, K. A. & Mayfield, W. A.  (2006).  
A queer education: Gay and lesbian 
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students in today’s educational system.  
The Journal of Sex Research, 33, 159-
170. 

This is an article that discusses the 
potentially ‘unfriendly’ environment of 
United States Schools for those students 
who are gay or lesbian.  It makes 
reference to the similarity in previous 
eras in school environments in which 
black students were ostracised from 
mainstream language and educational 
reference. 

 

NBTA Equity Committee (2007). A 
resource guide for educators: Anti-
homophobia and anti-heterosexism 
[Brochure]. Ontario: Author. 

This is a factsheet containing information 
about how educators can best address 
homophobia and heterosexism within 
the school setting.  It challenges teachers 
to engage in language and behaviour 
that promotes equity and inclusiveness 
for all individuals. 

 

Glennon, B.  (2012).  Heterosexual 
parents of gay and lesbian individuals: 
Social interaction issues.  Journal of 
Family Theory & Review, 4, 332-353. 
doi: 10.1111/j.1756-2589.2012.00138.x 

A research article that aims to analyse 
difficulties in social interactions of 
heterosexual parents of gay male 
individuals or lesbians with others, after 
the same-gender sexual orientation 
disclosure. It discusses possible ways 
parents can approach these difficulties. 

 

McKee, C.  (2012, 29 October).  Group 
supports families of gay and lesbian 
children.  The Morning Bulletin, p. 15. 

A newspaper article that highlights the 
difficulties some parents have when their 
child tells them they are gay.  It 
promotes the support group PFLAG 
(parents and friends of lesbians and gays) 
within the Australian community of 
Rockhampton.  

 

Not So Straight: An Informative and 
Referral Website for Young People.  
(n.d.).  Am I  gay, lesbian or unsure? 
Retrieved 9 April, 2014 from http://
notsostraight.com.au/index.php 

A website developed by Mountain 

Services Youth Team (Sydney, Blue 
Mountains) that links all gay and lesbian 
information and referral sources within 
one frame.  It provides information for 
youth, adults and parents alike.  

 

Offbeat Families. (2003-2013). 
Redefining families. Retrieved 3 March, 
2014 from http://
offbeatfamilies.com/2011/08/reactions-
to-gay-child#.Uxg8z6NhiSM 

This is a webpage for parents of children 
who have recently disclosed their 
homosexuality.  It a practical approach to 
handling the situation, and includes five 
(5) main points to consider: don't freak 
out, reassure your child, talk about 
coming out socially, remember that your 
gay teen is still a TEEN and get educated. 

 

Office of Human Relations, Diversity and 
Equity. (n.d.). Together we stand up 
against bullying.  Los Angeles: Unified 
School District School Operations. 

A factsheet for parents and students 
containing information about how to 
recognise and handle bullying that occurs 
at school.  It defines the types of bullying 
(including sexual bullying), ideas on how 
to stop the bullies, what parents can do, 
and what to do if you witness bullying.  

 

Out Proud, Be Yourself.  (n.d.).  For 
parents of gay children. Retrieved 9 
April, 2014 from http://
www.outproud.org 

A factsheet designed for parents 
containing information on gaining some 
understanding on why/how their child is 
gay.  The 6-page factsheet contains 
various management strategies, 
frequently asked questions and answers, 
and real-life examples of parental 
concerns about religion, health and the 
adversity their children may face. 

 

Renn, K. A. (2000). Including all voices in 
the classroom: Teaching lesbian, gay, 
and bisexual students.  College 
Teaching, 48, 129-135. doi: 
10.1080/87567550009595829 

This research article explores issues 
relevant to teaching gay, lesbian and 
bisexual students.  It highlights the need 
to improve the classroom ‘climate’ for 

these students and suggests some 
important ways teachers can do this. 

 

Shaw, N. (n.d.). How to tell your mom 
you are gay.  Retrieved 3 March, 2014 
from  http://m.wikihow.com/Tell-Your
-Mom-You-Are-Gay 

A factsheet containing a nine (9) step 
approach to telling your mother you are 
gay. It also includes easy, engaging 
pictures and tips for how to manage the 
situation. 

 

Straight For Equality. (2007). Guide to 
being a straight ally. Retrieved 9 April, 
2014 from http://straightforequality.org 

An information booklet that outlines 
some practical ways in which non-
homosexual people can become ‘allies’ 
of their homosexual friends.  It suggests 
staying informed, speaking up, being 
honest, and supporting equality. 

 

Twenty10: A Place to be You.  (2009).  
Coming out.  Inviting in.  Retrieved 9 
April,  2014 from  http://
www.twenty10.org.au/s/media/
coming_out_twenty10_resource.pdf 

This is a factsheet for adolescents 
containing information about discovering 
their homosexuality.  It includes tips on 
who to tell and inviting people into their 
coming out story. 

 

Twenty10: A Place to be You. (2009). A 
guide to coming out.   Retrieved 9 April, 
2014 from http://
www.twenty10.org.au/s/media/
coming_out_for_parents_twenty10_res
ource.pdf 

A factsheet for parents of children who 
are same sex attracted or who are 
identifying as a gender different to that 
assigned at birth.  It discusses how to 
support your child and some definitions 
of terms used when this may occur. 

 

Young, A.  L.  (2014). Queer youth advice 
for educators.  How to respect and 
protect your lesbian, gay, bisexual and 
transgender students.  Rhode Island, RI: 
Next Generation Press.  Retrieved 3 
March, 2014 from  
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http://www.whatkidscando.org/
featurestories/2011/06_queer_youth/
pdf/QueerYouthAdvice.pdf 

This online book is written for educators 
teaching within the United States school 
system.  It provides detailed definitions, 
facts, predominant youth issues, and 
management ideas related to all lesbian, 
gay, bisexual and transgender students.  
It highlights the need for educators to 
protect and respect these students. 

 

 

Death and 
Grief 

Prepared by Fern 
Champion 

 

 

Boulden, J. & Boulden, J. (1992). Saying 
goodbye. Weaverville, CA: Boulden 
Publications.  

An activity book for children aged 4 – 14. 
Children follow the character of Buddy as 
he learns about the cycle of life in a 
sensitive and caring way. 

 

Brown, M. W. (1995). The dead bird. 
New York, NY: HarperCollins 

A children’s book that tells the story of a 
group of children who find a dead bird 
and bury it in the woods. The children 
visit the bird’s grave and decorate it with 
flowers daily until, eventually, they 
forget. 

 

Brown, L. K., & Brown, M. (1996). When 
dinosaurs die: A guide to understanding 
death. New York, NY: Little Brown 
Books for Young Readers 

A children's book that provides a 
straightforward introduction to death 
and dying for young children using bright 
illustrations and honest answers to 
questions children may have about 
death, including “Why does someone 
die?” and “What does dead mean?”  

 

Cohen, M. (2008). Jim's dog Muffins. 
Cambridge, MA: Star Bright Books. 

A children's book that follows first-grader 
Jim who has been having a hard time 
since his dog Muffins died. At school Jim 
becomes angry when his classmates 

don’t seem to understand how he feels. 

 

Deaton, R.L., & Berkan, W.A. (1995). 
Planning and managing death issues in 
the schools: A handbook. Westport, CT: 
Greenwood Publishing Group.  

This is a handbook for teachers and 
school counsellors working with death in 
schools.  The handbook provides age-
appropriate curriculum materials for 
educating children and teenagers on 
issues of health, depression, grief, and 
death. The handbook also explores ways 
of counselling in schools following the 
death of a student, teacher, or staff 
member. 

 

Dougy Centre: The National Centre for 
Grieving Children & Families. (2014). 
Grief resources. Retrieved 10 April, 2014 
from http://www.dougy.org/grief-
resources/help-for-kids/ 

The Dougy Centre is an American 
organisation that provides support for 
children, teens, young adults, and their 
families grieving following a death.  This 
link to their website offers a number of 
resources about grief. The Centre 
provides support and training in the USA 
and internationally to individuals and 
organisations seeking to assist children in 
grief. 

 

Good grief: Growing through change. 
(2011). Seasons for growth. Retrieved 2 
April, 2014 from https://
www.goodgrief.org.au/seasons-for-
growth 

An Australian website developed by 
Good Grief about the Seasons for Growth 
program. Seasons for Growth is a 
program for children, young people or 
adults who have experienced significant 
change or loss and is based on the belief 
that change, loss and grief are a normal 
and valuable part of life. The program is 
educational in nature and does not 
provide therapy. 

 

Kroen, W. C. (1996). Helping children 
cope with the loss of a loved one: A 
guide for grownups. Minneapolis, MN: 
Free Spirit Publishing. 

This book is a great primer for parents, 
teachers, and anyone who is dealing with 
a bereaved child.  In very simple 

language this book explains what a child 
from infancy through to age 18 knows 
and feels when faced with the death of 
a loved one. 

 

Lima, V. R. D., & Kovács, M. J. (2011). 
Death in the family: An exploratory 
study on telling the child. Psicologia: 
Ciência e Profissão, 31(2), 390-405. 

This is a research article that investigates 
how the communication of the death of 
a relative to a child occurs. The results 
pointed out the importance of open and 
clear communication about the death, 
adjusted to the child's level of 
understanding. 

 

National Association of School 
Psychologists (NASP). (2003). Helping 
children cope with loss, death and grief: 
tips for teachers and parents Retrieved 
8 April, 2014 from http://
www.nasponline.org/resources/
crisis_safety/griefwar.pdf  

A document has been created by the 
National Association of School 
Psychologists (NASP) to guide teachers 
and parents in helping children cope with 
death.  Areas covered in the document 
include expressions of grief, helping 
children cope, developmental phases in 
understanding death and resources for 
grieving children. 

 

Newell, S., & Moss, A. (2011). 
Supporting children and young people 
through change, loss and grief: an 
evaluation of the Seasons for Growth 
program [No. 02 6620 3802]. Sydney, 
Australia: ePublications@SCU 

An evaluation of the Seasons for Growth 
program written by Southern Cross 
University’s Centre for Children & Young 
People in 2011. This evaluation provides 
an overview of the Seasons for Growth 
program, describes the current tool 
development and presents the 
evaluation results from 57 Seasons for 
Growth groups conducted across three 
countries.  This report is the first large-
scale, Australian-based evaluation of a 
grief and loss program for children and 
young people, and the first that can be 
publicly accessed.  

 

Parga, E. (2007). Love never stops: a 
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memory book for children. Reno, NV: 
The Solace Tree.  

This is a children's memory book to 
provide grieving children an opportunity 
to express themselves.  

 

Schonfeld, D. J., & Quackenbush, M. 
(2010). The grieving student: A teacher's 
guide. Baltimore, MD: Paul H. Brookes 
Publishing Company. 

A book for teachers that uses vignettes 
and examples to give teachers a vivid 
inside look at what their grieving 
students may be feeling and how an 
educator's words and actions can make a 
difference. This book also shows 
teachers how to manage their own 
feelings, from discomfort with discussing 
death to personal identification with the 
child's loss. 

 

Simon, N. (1986). The saddest time. 
Chicago, IL: Albert Whitman & 
Company. 

A read-aloud book and discussion starter 
for children ages 5 and up. The book 
presents three stories about a child 
experiencing the loss of a loved one 
through three different scenarios (death 
by illness, accident, or old age). All of the 
stories address children’s sad feelings 
and present different coping strategies. 

 

Slack, C. (1982). The fall of Freddie the 
leaf: Story of life for all ages. Thorofare, 
NJ: Slack Incorporated. 

A children's book for ages 3 and up about 
Freddie the leaf who learns about life 
and death as he, his friend Daniel, and 
their fellow leaves change with the 
passing seasons and finally fall to the 
ground in the winter snow.  

 

Willis, C. A. (2002). The grieving process 
in children: Strategies for 
understanding, educating, and 
reconciling children's perceptions of 
death. Early Childhood Education 
Journal, 29, 221-226. doi: 10.1023/
A:1015125422643 

A research article that looks at the 4 
components relative to children's 
understanding of death: (a) the 
irreversibility factor, (b) finality, (c) 
inevitability, and (d) causality. The article 

provides an overview of how children 
understand death, concrete strategies 
for talking to children about death, and 
suggestions for teachers about how to 
help children through grief and 
mourning. 

 

Worden, J. W. (2001). Children and 
grief: When a parent dies. New York, 
NY: Guilford Press. 

This is a book containing extensive 
interviews and assessments of school-
age children who have lost a parent to 
death. The book compares parentally 
bereaved children with those who have 
suffered loss of a sibling to death, or of a 
parent through divorce, exploring 
similarities and differences in these 
experiences of loss.  This book is useful 
for child psychologists, psychiatrists, 
counsellors, social workers and other 
helping professionals who work with 
grieving families. 
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REGION REPRESENTATIVE/S 

Hunter/Central Coast Brian Bazzo 

Illawarra South East Leonee Dixon & Margaret Hudson 

Independent Schools Vacant 

New England Diane Kelly 

North Coast Vacant 

Northern Sydney Vashti Casey 

Riverina Michele Dupé 

South Western Sydney Cathy Kline 

Sydney Miori Shino 

Western NSW Rendle Hannah 

Western Sydney Kim DeDeckker 
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Leonee Dixon 

The configuration of the Illawarra 

counselling groups has changed 

dramatically in the last 6-8months. Our 

colleagues in the Highlands, Goulburn, 

Bega and Queanbeyan no longer meet 

with Nowra, Kiama and Wollongong 

School Counsellors, as they have been 

realigned with other school areas, such 

as Leeton, Wagga and beyond.  

There has been a shift from the previous 

diadem of service with School 

Counsellors and District Guidance 

Officers having direct line management 

to personnel who have a counselling/

psychological background, in several 

areas this is no longer the case. This is of 

particular concern for staff working in 

rural and remote with very few 

psychological services in their local areas 

that they may access directly. 

On 24th July at Five Island Secondary 

College, a number of DGO teams 

combined for WPPSI-IV Training. These 

included Corrimal, Nowra, Oak Flats, 

Warilla High School, and Five Island 

Secondary College.  

The presenter Valorie O’Keeffe, is a 

psychological consultant for Pearson’s 

Clinical and Talent Assessments.  

At the beginning of this term the 

Department of Education and 

Communities generously provided all our 

teams with the new WPPSI- IV kits. 

However, we are still waiting for the gym 

membership that needs to go with them, 

as they weigh a ton! 

In another month other DGO groups 

further south will be having the same 

training at Ulladulla. There has been a 

variety of psychological workshops and 

trainings offered in Wollongong over the 

last term. Mind Matters provided 

workshops for schools and their 

counsellors on the program and changes 

online.  

The research project, Mental Health of 

Young People with Developmental 

Disabilities – Stepping Stones Triple P 

Project, has been approved through the 

Department’s SERAP process. The project 

involves a state-wide survey of parents 

of children with a disability and 

professionals working with these 

families. It is followed by free training for 

a variety of professionals in the Stepping 

Stones Triple P (SSTP) parenting program 

for parents of children with a disability.  

Many of the schools in and around 

Wollongong and Nowra, have students in 

support units with various types of 

disabilities. It is hoped that this initiative 

will greatly benefit both children and 

families who are most vulnerable. 

On 21st and 22nd of July, there was a 

two-day ACT training with speaker Dr 

Russ Harris in Wollongong. The 

introductory workshop was very 

experiential and useful, for both 

therapists and coaches. Russ likes to call 

it 'ACT Made Simple' - because it covers 

so much material in such a short space of 

time. There is also an advanced 

workshop planned in November this year 

with this world renowned presenter.  

Our counsellor colleagues in the Wagga 

Wagga area were offered professional 

development in August 2014. The focus 

of this training was on Cattell-Horn-Carol 

theory of cognitive abilities. This is a new 

empirically based model reflecting recent 

advances in current research and theory 

on the structure of human cognitive 

ability. This training was presented by 

Katrina Warrell, Principal psychologist, 

for the Department of Education and 

Communities. 

There are a number of workshops being 

presented including on counselling 

adolescent cannabis users, updates on 

eating disorders in young people, legal 

aspects of counselling and the Disability 

Discrimination Act, and updates on 

recently developed intellectual 

assessment instruments. 

Illawarra South East 
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Di Kelly 

There have been a few changes in our 

DGO groups in the Region, not including 

the changes that have resulted as the 

DEC have changed their structures. We 

have lost some school counsellors due to 

retirement and transfers.  

We have been fortunate to gain one new 

School Counsellor in Training, a 

counsellor who has completed her 

training and another transferred into the 

Tamworth area. Our PEO, Traci 

Prendergast, who has provided excellent 

professional guidance and support to our 

DGO’s and counsellors, has been 

appointed as the Facilitator of the 

Network Specialist Centre being 

established in Tamworth.  

We anticipate that this new DEC 

initiative will assist our schools within 

our Rural and Remote region in 

supporting students with complex 

mental health needs.  

The lack of facilities and resources in the 

New England Region has challenged 

many schools in their efforts to maintain 

engagement and cater for the learning of 

some of our young people.  

Due to changes in structure, our DGO’s 

now do not have the expertise and 

professional guidance of a PEO with a 

psychological background within the 

Region and now are supported by DEC 

personnel in distant locations. 

Our School-Link training has been 

extremely successful with twice-term 

workshops being conducted by different 

counsellors from DEC with Hunter New 

England Health (HNEH) psychologists. 

Other counsellors from private schools 

have also participated. These workshops 

have allowed for Professional 

Development points to be accredited, 

either through the presentation or the 

participation.  

These workshops have also positively 

enhanced our professional relationships 

with Health and other counsellors. We 

were also fortunate to have the Black 

Dog Institute conduct an Anxiety 

workshop to all our school counsellors, 

at our Regional School Counsellor 

Conference.  

Anxiety appears to be an increasing issue 

within our school communities, with 

school refusal and social phobia 

challenging families, students and 

schools. 

Our newest addition to counselling tools 

has recently been purchased with iPad 

Airs being provided to the school 

counsellors within our area. This recent 

procurement will require specific training 

on the iPads and will allow for access to 

websites, apps etc, along with other 

benefits to enhance our therapeutic 

skills. We are looking forward to 

expanding our therapeutic toolbox with 

the use of this technology.  

Two more schools are establishing areas 

within the school which provide a ‘safe 

welcoming place’ within the Library with 

numerous resources available on help-

seeking advice and mental wellbeing 

understanding,  either in print or via 

websites, apps etc.  

We are looking forward to our ‘New Age’ 

of therapeutic work and believe that 

school counsellors have been and 

remain, integral to the promotion and 

facilitation of schools with positive 

mental wellbeing. 

New England 
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Western Sydney 

 

 

 

 

 

 

 

Kim DeDeckker 

So, a somewhat confusing report from 

your Western Sydney representative. I 

have recently moved from the region 

formally known as Western Sydney (or 

the region formerly known as a region) 

to one of the “border” areas –Holroyd. 

I’m in the interesting position of writing 

to you from public schools that were 

once in the “South Western Sydney 

Region” (just), but are now in “team A”, 

meaning that we are grouped in with 

several DGO teams that are 

geographically in Western Sydney, but 

we’ve been advised not to call it Western 

Sydney. Confused? 

So what and who should I write to you 

about? The old region? The new teams? 

Perhaps I’ll take a different tactic and 

talk to you about what it feels like to be 

part of these changes. At the moment, it 

is certainly confusing and there are 

plenty of teething issues. But personally, 

I’ve been excited to meet new teams and 

new counsellors, and be part of many 

collaborative ventures. I’ve finally put a 

few faces to names with counsellors who 

I’ve been speaking to for a long time, but 

never met. I’ve been plugging new 

schools into my GPS to find that they are 

just 2 or 3 minutes down the road, yet I’d 

never met the counsellor there! 

The big benefit to us this year is we seem 

to have been included in almost all of the 

professional learning and development 

in the area and have been asked to 

participate in some great collaborative 

ventures. Recently the Parramatta and 

Holroyd teams met for the first time and 

had a productive day of professional 

learning around legal issues and current 

funding support issues. We also began 

planning for a resource development 

project with the aim of creating a 

resource for school counsellors 

supporting mental health issues in 

children and adolescents with 

intellectual disability. 

Although there are some frustrations, 

I’m definitely enjoying having new 

colleagues and new ventures.  Watch this 

space! But for now, I might hand you 

over to our Chairperson Meagan Cooke, 

as she can still speak to you as a true 

Western Sydney-sider. 

Meagan Cooke 

It is definitely a time of change and 

although DEC moves towards one-state 

one-system we are continuing to support 

our APACS members across public, 

Catholic and Independent Schools with 

[geographical] Area Representatives. 

For my own experiences working in 

public schools in the western Sydney 

area, very little has changed in the day to 

day work of school counselling. We are, 

as ever, working to support students 

with additional needs through our 

counselling case loads, learning support 

and welfare teams, and infinite phone 

calls and emails consulting with an 

endless list of stakeholders. 

As Kim highlighted, a really exciting 

recent change is the greater accessibility 

and opportunity for collaboration with 

other school counsellors. We have seen 

this through the amalgamation of groups 

for professional development events, 

and initiatives like the Parramatta-

Holroyd resource development project. 

Due to the hard work of several school 

counsellors in our area, we were still 

provided with a “School Counsellor 

Conference” in Term 3 this year. Held at 

Richmond, the conference was attended 

by DEC school counsellors in the western 

Sydney area. The conference was titled 

Recent Developments in the Assessment 

and Management of Self-Harm in 

Schools. It was very informative and 

provided practical frameworks and 

strategies for assessing and managing 

non-suicidal self-injury in adolescents. 
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Michele Dupe 

 

This year has seen significant changes in 

positions and personnel. We welcome 

Michael Kruger Davis as our new 

Learning and Engagement Co-ordinator. 

Michael was previously DGO Griffith. His 

appointment ensures psychological 

supervision continues to be available to 

DGO’s in our area. In addition to this 

change, with people on leave, returning 

to previous positions, transferring or 

retiring, we have only 2 DGO’s in the 

same positions they held in 2013. 

There have been changes within teams 

as well, so all in all plenty to keep us on 

our toes. Several counsellors are taking 

leave, transferring or planning 

retirement. This has created 

opportunities for others to be employed. 

The re-organisation of the DEC has 

resulted in significant changes in 

personnel and roles as well. 

We were fortunate to maintain the 

opportunity to attend a 2 day 

professional development program on 

14th and 15th August in Leeton. As well as 

providing valuable professional 

development, this gathering provided a 

chance for networking, camaraderie and 

self care. We had Katrina Worrell 

(Principal Psychologist, DEC) and Michael 

Kruger Davis presenting a full day’s 

training in the Cattell-Horn-Carroll theory 

of cognitive abilities with the focus being 

on providing participants with “a 

theoretical background and techniques 

for using this theory in the school and 

assessment setting”.  

Day 2 provided a number of workshops 

choices on topics such as eating 

disorders, the WPPSI- IV, Q- interactive, 

adolescent cannabis check –up, as well 

as legal issues around the Disability 

Discrimination Act. There is also an 

increasing variety of professional 

development opportunities available via 

a range of means including webinar. 

In Albury we have continued to offer 

peer consultation as a form of 

professional development and self care. 

Many of us appreciate the need for self 

care; as such we aim for work/life 

balance spending time away from work 

related activities, keeping healthy, 

socialising, pursuing areas of interest or 

travel.  

Some people are opting for part-time 

work as well. Fortunately our model of 

supervision also ensures a high degree of 

support which enables us to take care of 

ourselves in a professional capacity. 

Riverina 
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Miori Shino 
 

Welcome to the first Sydney ‘area’ 

report! Many of us may have felt a 

little lost with all the changes this 

year – not just with the regions, but 

with our regional support as well. 

Trying to find out who our new 

support personnel are has been a bit 

of a challenge for some of us.  

In your portal, there is now an 

Educational Services icon in your 

Essentials, from which you can find 

details of all your relevant contacts 

(albeit with some information still 

missing, like vision and hearing 

teachers). 

The first combined School Counsellor 

Conference for former Sydney and 

South West Sydney regions took 

place on the first day of Term 2 in 

Fairfield. Great workshops were 

offered, and following the large 

interest in the session on ACT and 

anxiety in children and adolescents, 

Dr Angela Dixon and Dr Karen 

Hancock (senior clinical and research 

psychologists, Children’s Hospital 

Westmead) offered a free day’s 

training to school counsellors. Two 

sessions were offered, but they filled 

up very quickly. However, there may 

be another session offered in 

November so keep your eye out on 

your emails. 

School Link, as always, has offered 

some good training this year, 

including sessions on sensory 

processing (open to all school staff, 

may be offered again in Term 4) and 

sexualised behaviours. The School-

Link Conference 2014: Complex Kids 

– Beyond the Diagnosis was held on 

12 September. 

Around the Sydney area and across 

the state, the ATAPS program was 

rolled out in April. This program 

offers free psychological services for 

primary school aged children who 

come from low income families. 

Referrals can be made by school 

counsellors and the process is very 

easy to follow. 

Some DGO groups across the area 

also had the opportunity to hear 

about The Anchor program, operated 

by Unifam, for children whose 

parents are going through separation 

or conflict. The program offers group 

workshops as well as seminars for 

parents and individual counselling. 

They are also able to come out to 

your school and run programs 

targeting these students.  

If you would like to find out more 

about the ATAPS or The Anchor 

programs, ask your DGO to organise 

somebody to come out from the 

respective organisations and talk to 

your team about it. 

An AHPRA supervision day, for 

provisional psychologists in this area, 

was held on Wednesday 3rd 

September at Riverwood PS. This day 

was open to school counsellors who 

have submitted paperwork for 

registration, their supervisors, and all 

DGOs. 

In other news around the area, Nash 

Davis was appointed as DGO Dulwich 

Hill. Sue Martinoff retired from her 

position as DGO Port Hacking, which 

was taken up by Michelle Handosa. 
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Vashti Casey 

 

Fortunately in the Northern Sydney 

team it’s not too difficult to keep up 

with changes because, being the 

opposite version of the Bermuda 

Triangle, our district doesn’t really let 

counsellors disappear. Many of my 

fabulous colleagues have tried their 

best to retire to no avail and for that 

reason the Northern Sydney Region 

has an absolute wealth of knowledge 

and experience amongst our teams. 

We have had a year of wonderful 

professional development 

opportunities provided by The 

Professional Development/

Conference Committee.  

In 2013, we were fortunate to have 

John Blythe, Clinical Psychologist and 

Director of Child Psychology, provide 

a review of updated clinical and 

research findings from the past 

decade and link these to the recent 

changes to the child and adolescent 

clinical field, as reflected in the 

diagnostic proposals for the DSM-5.  

We were especially spoiled at this 

conference as it was held at Taronga 

Park Zoo. Our School Counsellors’ 

Conference in November 2013 

incorporated presentations from 

Kenneth Nunn, Associate Professor 

from the University of Sydney, 

speaking about moral development 

and the brain in the first 25 years of 

life and how we can promote 

effective empathy in clinical practice.  

We then had the opportunity to hear 

Mark Dadds, Professor of Psychology 

at UNSW, talk about new ideas 

relating to the early intervention of 

conduct problems in children. You 

may have seen Mark Dadds on the 

ABC television documentary about 

children with ADHD.  

More recently we heard 

presentations from Dr Christopher 

John Lennings on skills for providing 

testimony in court and Dr Phillip Tam 

about problematic internet use. All of 

these presenters have been 

extremely interesting and every 

School Counsellors’ Conference in 

this region has been an excellent 

experience.  

Thank you again Wendy Norton, 

David Martin, Kerry Birch, Claudia 

Roman, Sandra Scott, Elizabeth 

Shelley, Viv Karas, Danielle Thomas, 

Katrina Worrall and Paige Batta for 

all the organisation and effort that 

has gone into arranging these events 

for us. 

In the Northern Sydney region we 

also are fortunate enough to 

participate in regular joint Hornsby 

CAMHS/School Counsellor 

Interagency Meetings. Not only do 

these provide even more 

professional development 

opportunities but we also have the 

chance to interact with our local 

community health staff.  

Many thanks to Danielle Thomas, 

NSW Health, for organising these 

events for us. 

Updates from the DGO groups in our 

region include: 

Turramurra DGO:  

Sheila Zaman has attempted to retire 

(you can run but you can’t hide, 

Sheila) – Congratulations and we will 

miss such a hard-working, 

professional, kind and caring 

colleague. Mary Cahill has had a 

beautiful daughter and we also 

recently welcomed Mimi Kan and 

Emmy Druce into our group. Both will 

be fabulous additions to our already 

excellent team. Our industrious 

leader, Julia Griffith, is currently 

touring around Europe having a 

glorious term practising her French 

and visiting her children. 

Roselea DGO Group (Wendy 

Norton): 

Paul Charlton transferred to the 

South Coast and Samantha Parsons 

has been appointed to take his place 

from Semester 2. Simon Percy at 

Epping BHS is the father of a 

beautiful little girl. Several team 

members are on part-time leave or 

Northern Sydney 
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have taken long service leave but we 

are ably assisted by a merry team of 

retired counsellors, including Bruce 

Walker, Barbara Beggs, Tony Ryan, 

Gabrielle O'Donnell, Geoff 

Glassborow, Garry McEwin and Darcy 

Anderson as well as Justine Palmer, 

who is with us now but will be 

unavailable after July as she is having 

a baby. Jenny James had some leave 

to assist with her newly born twin 

grandchildren.  

Warringah DGO (David Martin):  

Lauren Brincat, School Counsellor 

based at Mona Vale PS, had a baby 

last year, Teddy, and has returned to 

work part-time from term 3 this year.  

Freshwater DGO (Caroline Powell):  

Kate Kartikeyan was appointed DGO 

in Dubbo. She has been replaced at 

Balgowlah Boys by Chris Scobie who 

is now in Central America! 

Middle Harbour DGO (Jess Rabone):  

Sarah Peterson is working with the 

team two days a week and Paige 

Batta is working as a Learning and 

Engagement Officer at Macquarie 

Park office until the end of the year.  

Normanhurst DGO (Liz McDonald):  

Beatrijs Dewulf has returned to 

Hornsby GHS after working with the 

Mind Matters program. Meredith 

O'Neill has taken Scott Gould's place 

at Normanhurst BHS and taken up 

the position as specialist counsellor, 

hearing. Mary Cahill has given birth 

to a beautiful baby girl, Rosemary, 

and will be returning 1 day per week 

from Term 2. Lauren Goldring, school 

counsellor Asquith BHS is still on 

maternity leave and has 2 delightful 

little boys.  

We continue to be extremely short of 

casual counsellors to fill any leave 

vacancies. On the professional front, 

we are slowly progressing with 

informing our school executives 

about the wonderful resource for 

emergency management developed 

by the Parramatta guidance team 

with Meredith's help. 

Galston DGO (Cathryn Hayward):  

This year, Lincoln Comans, who was 

placed in our group above 

establishment, has successfully 

gained an appointment through 

interview at Mount View High School 

in Cessnock. We are fortunate to 

have wonderful casual counsellors - 

Lesley Johnston, Garry McEwin & 

David McKie who are filling in the 

breach.  

Karen Spitzer our fearless leader 

continues to enjoy her leave looking 

after her little daughter Amelya. 

Lenore Grunsell is currently in 

Germany with her daughter and 

youngest granddaughter, while I had 

the big European adventure last term 

for 5 weeks. Michelle Zahra has 

bravely demolished her house and is 

rebuilding.  

Other than that we are all working 

hard, maintain excellent group 

relationships and continue to enjoy 

the best job in the world, school 

counselling. 

 

 

 

 

COMMITTEE  

POSITIONS AVAILABLE 

APACS members are encouraged to join the NSW committee.  It is an 

exciting time to be involved in this association!  

Being a member of the committee provides you with a unique 

opportunity to promote change in the profession of school 

counsellor, as well as  providing advocacy and support for your  

colleagues. 

If you would like more information, or would like to express interest 

in a position, please contact apacs.nsw@gmail.com. 
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South West Sydney 

Cathy Kline 

It is a great privilege to represent 
APACS members who work in the 
busy region of the “old South 
Western Sydney”. Our area has 
over 132, 000 students in the public 
system alone, with many thousands 
more in the private and 
independent school systems.  

Significant numbers of students 
with additional learning and 
support needs, from diverse 
cultural and language backgrounds, 
and from low socio-economic 
circumstances, live and go to school 
in our region which stretches from 
Granville, west of Sydney to the 
Southern Highlands in the south. 
Approximately 10% of current 
APACS NSW members work in the 
region. 

Under the Local Schools, Local 
Decisions initiative, DEC schools are 
now grouped into Networks.  
Schools which were previously in 
south-west Sydney are primarily in 
the Ultimo and Macquarie 
networks. As a consequence the 
Annual School Counsellor 

Conference in April was expanded 
to include counsellors from the 
Sydney region and so it was a much 
larger than usual gathering.  

It is always a time for vigorous 
discussion and reflection with 
colleagues past and present. 
Keynote speaker, Dr Suzy Green 
from the Positivity Institute gave an 
update on the positive education 
movement. A drumming group 
from a local high school gave up 
their time on a non-school day to 
give an exhilarating performance. 

The fascinating range of morning 
workshops included Early 
Intervention for Personality 
Disorders by Dr Rebekah Helyer 
(NSW Health), the A&NZ version of 
the WPPSI-IV by Valorie O’Keefe 
(Pearson), Acceptance and 
Commitment Therapy for children 
with anxiety by Dr Karen Hancock 
(Children’s Hospital Westmead), 
Choosing Interventions: Research-
based or complete bananas? by 
Associate Professor Jennifer 
Stephenson (Macquarie University) 
and Working with Children in Out of 
Home Care by Brendan New 
(Redbank House). 

After lunch there were further 
presentations exploring iPad apps 
for school counsellors by Hendy 
Kurniawan (DEC), Trauma Informed 
Practice by Anne Reddie (Rivendell 
SSP), Case formulation in child and 
adolescent mental health by 
Rebecca Somervaille (Rivendell) 
and Children, young people and 
sexual behaviour by Brenton Law 
(New Street). Many thanks to the 
organising committee for such a 
special day. 

A plethora of webinars this year 
seems to have enabled busy school 
counsellors, particularly those who 
are geographically challenged, to 
access professional development 
experiences more easily online. I 
have logged in to webinars on 
memory assessment in the school 
context, the WISC 5, Emotional 
Transformation through Sand Play 
Therapy, Executive function and 
autism spectrum disorder, as well 
as many of the MHPN webinars 
that can be viewed anytime.  

I was lucky enough to attend the 
Cowpasture Community of Schools 
Staff Development Day to hear the 
inspiring Michael McQueen and 
Maggie Hamilton. Michael spoke 
about how to understand the 
differences in thinking and 
behaviour of different generations 
(baby boomers, gen X, gen Y, gen 
Z). Maggie spoke about raising boys 
and young men in an unsafe world 
and the messages that they are 
internalising from today’s media. 

There have also been the usual 
mandatory professional 
development activities run by DEC 
including training on the Disability 
Discrimination Act, the use of an 
online Personalised Learning and 
Support Tool to assist in 
identification and development of 
support plans for students with 
disabilities, and the latest 
innovation which is trialling the use 
of online software for counsellors 
to keep files and notes 
electronically. Those counsellors 
who are currently using it haven’t 
found that it saves time, it just 
saves any delay in transfer of 
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information when a student moves 
to another school. 

From a staffing perspective, the 
region has welcomed many new 
school counsellors in training, 
school counsellors above 
establishment, and mobile school 
counsellors. Many DGO teams, 
however, still have unfilled 
vacancies and schools without their 
entitled allocations.  

Mary Lee, our extraordinary 
treasurer, has left the DEC to 
further her counselling career at 
Ascham school. She will remain a 
member of APACS and continue in 
the role of treasurer for APACS 
NSW. 

After many years of devotion to 
school counselling in South West 
Sydney, Pauline Kotselas has been 
promoted to the distinguished role 
of Leader of Counselling Services  
and Student Engagement and 
Interagency Partnerships in 
Darlinghurst Head Office. We wish 

her well in this important 
leadership position. 

Supervision Days, organised by 
DGOs Sue Buxton and Janet Rowe, 
are continuing to keep provisionally 
registered psychologists and their 
supervisors informed about AHPRA 
requirements for registration. At 
our last meeting we learnt about 
the Strengths and Difficulties 
questionnaire, being a TAFE 
counsellor, changes to the DSM 5 
and some of the ethical dilemmas 
of psychology practice in schools.  

Thirty school counsellors from NSW 
have been selected by AHPRA for a 
random audit of their continuing 
professional development 
activities. Here’s hoping that they 
can learn more about this process 
to share with their colleagues. 

A seminar called Law for School 
Counsellors is being run by Law 
Sense in October. All school 
counsellors in NSW would have 
received brochures recently. Some 

of the topics that will be covered 
are: Duty of Care, Dealing with 
Subpoenas, Giving Evidence in 
Court, Confidentiality and Privacy, 
Case Note and Report Writing, 
Family Law Issues and Court 
Orders. It will be useful knowledge 
for attendees to share with their 
teams. 

Looking towards the future, it is 
important for APACS committee 
representatives to promote 
membership of APACS where 
possible amongst psychologists and 
counsellors in schools because it is 
way of acknowledging the 
extremely important professional 
role that school counsellors have in 
their school communities. 
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Am I Listening to  
My Body? 

physical health and wellbeing for  
school counsellors 

Healthy Bladder and Bowel Habits 

I hope this heading hasn’t stopped you from reading even the 

first line! This article falls under what I like to call “travel talk” - 

one of the many topics of conversation that we would normally 

avoid to escape awkwardness or embarrassment, but when 

you’re travelling and confronted with tricky situations, like 

needing a “toilet” intermittently, on very short notice, whilst 

hiking up a mountain, you need to let people know. 

Bladder and bowel problems can be a sign of unbalance and 

stress but so often we don’t listen to our body. Instead we 

kowtow to the increasing time pressures of our daily work. This 

article outlines signs of a healthy bladder and bowel and some 

tips for preventing bladder and bowel control problems. 

Signs of a Healthy Bladder 

 empties 4-8 times each day (every 3-4 hours) 

 can hold up to 400-600ml of urine (the sensation of needing 

to empty occurs at 200-300 ml) 

 may wake you up once at night to pass urine and twice if you 

are older (i.e. over 65 years of age) 

 tells you when it is full but gives enough time to find a toilet 

 empties completely each time you go, and doesn’t leak 

urine. 

Signs of a Healthy Bowel 

You should be able to: 

 hold on for a short time after you feel the first urge to go, 

allowing time to get to the toilet and remove clothing 

 pass a bowel motion within about a minute of sitting down 

on the toilet 

 pass a bowel motion easily and without pain - ideally, you 

shouldn’t be straining on the toilet, and 

 completely empty your bowel when you pass a motion - you 

don’t have to go back to the toilet soon after, to pass more.  

Being Regular 

Being ‘regular’ is a way of describing normal bowel function 

however this is often misunderstood as meaning that you go 

every day. Being regular really means that soft yet well-formed 

bowel motions are easily passed and that this happens 

anywhere from 1–3 times a day to 3 times a week.  

Prevention 

Here are some simple steps that can be incorporated into your 

daily life to help prevent bladder and bowel control problems. 

Drink well 

Aim to drink 6-8 cups (1.5-2 litres) of fluid throughout the day, 

and more if the weather is hot or if you are exercising. Cut down 

on alcohol, fizzy drinks and caffeinated drinks as they irritate the 

bladder. Don't reduce your fluid intake if you have a 

bladder control problem, as this will make it worse.  

Eat a healthy diet 

Eat plenty of fibre which improves bowel function. Eat 2 servings 

of fruit, 5 servings of vegetables and 5 servings of cereals and 

breads each day. 

Lead a positive lifestyle 

Maintain an ideal body weight with a Body Mass Index (BMI) of 

25 or less. Excess body fat strains the pelvic floor and can lead to 

bladder and bowel control problems.  

Get active 

Aim to exercise for 30 minutes most days. Exercise stimulates 

movement of the bowel, and even gentle exercise like walking 

helps. Do pelvic floor muscle exercises regularly.  

Practice good toilet habits  

 go to the toilet when you get the urge to open your bowels, 

as this is the most effective time to completely empty your 

bowels 

 get into the correct sitting position on the toilet. Sit on the 

toilet, elbows on knees, lean forward and support feet with a 

footstool 

 avoid constipation as this affects bladder and bowel function. 

If you often strain to move your bowels, the pelvic floor 

stretches and weakens over time 

 don't get into the habit of going to the toilet 'just in case' - 

only go when you need to, and  

 visit your doctor as soon as you suspect a urinary tract 

infection. 

For more information visit www.continence.org.au. 

Adapted from http://www.continence.org.au/pages/the-facts.html. 



 

73 

Remember to visit the AGCA website regularly  

for useful resources 

apacs.org.au 

COUN SELLORCOUN SELLOR  

Have you read a book, read an 

article or visited a website that 

you loved? 

Send us an overview to  

apacs.nsw@gmail.com 

Rendle Hannah 

 

The Female Brain and The Male Brain by Dr Louann Brizandine 

 

Dr Louann Brizandine is a neuropsychiatrist at the University of 
California, and not surprisingly both these books have the 
medical model as their basis (that there is a mechanistic 
explanation of what is happening and if we don’t fully 
understand it is because we don’t have all the info yet). In line 
with this, the reference section for both books is impressive and 
extensive, comprising about 30% of each book. Her writing style 
is easy to read, and based on a case studies approach that 
illustrate her points and maintain interest. This works well. 

Each book is extensively about the hormonal difference that 
makes us female and male, and how this interacts with the 
brain, both in brain structure and functioning. This might be a bit 
surprising, as the reader might expect it to be more about “the 
brain”. However it does seem reasonable, particularly from a sex 
difference perspective, as both the neurological and 
hormone systems are intimately connected. As well it is 
probable that our knowledge has been built on our 
developing knowledge of hormonal mechanisms first, 
with our ability to undertake neurological research a 
more recent development. 

Although the case study approach works well, the 
disadvantage is that the reader tends to assume that 
each study is widely applicable to most people. Dr 
Brizandine often uses case studies of situations that 
respond to medical (drug) treatment. These often come 
from the more exceptional cases (for example, those for 
whom Hormonal Replacement Therapy – both male and 
female - make a big difference). She does indicate that 
what applies to her case studies does not apply to all, 
and that individuals need to seek individual advice. 
However, knowledge of psychometrics and the 
variability to response to medical treatments is useful to 

keep in mind when reading these books. 

Chapter 5 in The Male Brain on “the Daddy Brain” is particularly 
good, and would be worth reading by both new mothers and 
fathers. It outlines well the importance of both parents for 
young children, and gives a good basis for a positive 
understanding of these roles. 

One topic that seems to me to be a bit problematic was her 
emphasis on the ability of women to notice the facial 
expressions and body language that are linked to empathy and 
understanding of others. Her case study, whilst pointing out that 
the female did initially correctly identify the emotion and 
possible causes of this, also illustrated how she also seemed to 
get stuck on this. The case study female subsequently missed 
emotional signals that would help her move on and facilitate a 
solution to the problem. However, it appears that this was not 
noticed by the author – it certainly did not come into any of her 
discussion. It was also the basis for her assertion that women 
are better at providing counselling than males. 
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2014/2015 COMMITTEE MEMBERS 

COMMITTEE POSITION COMMITTEE MEMBER EMAIL 

Chairperson Meagan Cooke meagan.cooke@det.nsw.edu.au 

Immediate Past Chairperson Roslyn Isles roslyn.isles@det.nsw.ed.au 

Secretary Rob Spence apacs.nsw@gmail.com 

Membership Secretary Leila Jorge leila.jorge1@gmail.com 

Treasurer Mary Lee mary.lee24@det.nsw.edu.au 

National Representative Melissa Jovanovic melissa.jovanovic@det.nsw.edu.au 

Professional Development Coordinator Sarah Dominguez sarah.dominguez@det.nsw.edu.au 

DEC State Office Representative Vicki Melitas vicki.melitas@det.nsw.edu.au 

Tertiary Representative Susan Colmar susan.colmar@sydney.edu.au 

Student Representative Katrina English apacs.nsw@gmail.com 

Newsletter Co-Editor Jemma Siomos jemma.siomos@det.nsw.ed.au 

Newsletter Co-Editor Andrew Stephens apacs.nsw@gmail.com 

Technology Support Ron Balderston apacs.nsw@gmail.com 
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COMMITTEE POSITION COMMITTEE MEMBER EMAIL 

Independent Schools Representative Vacant  

Hunter/Central Coast Representative Brian Bazzo apacs.nsw@gmail.com 

Illawarra Representative Leonee Dixon leonee.dixon@det.nsw.edu.au 

South East Representative Margaret Hudson margaret.hudson4@det.nsw.edu.au 

New England Representative Diane Kelly diane.m.kelly@det.nsw.edu.au 

North Coast Representative Vacant  

Northern Sydney Representative Vashti Casey vashti.casey@det.nsw.edu.au 

Riverina Representative Michele Dupe michele_dupe@hotmail.com 

South Western Sydney Representative Cathy Kline cathy.kline@det.nsw.edu.au 

Sydney Representative Miori Shino miori.shino@det.nsw.edu.au 

Western NSW Representative Rendle Hannah rendle.hannah1@det.nsw.edu.au 

Western Sydney Representative Kimberley De Deckker kimberley.dedeckker@det.nsw.edu.au 




